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The West as U.S. regional grant was built upon the 

procedural knowledge and successes of two 

previous Teaching American History (TAH) 

grants funded through the U.S. Department of 

Education. The grant was a collaboration 

between the Bozeman School District and 

Montana State University, enlisting a consortia of 

partner rural school districts across Montana.  

The leadership team developed an approach that 

immersed participants in history content and 

pedagogy through engaging professional 

development focused on teaching and learning 

history, as historians.  The project built on 

resources of collaborating school districts, the 

university, and local museums to develop the 

knowledge and skills necessary for participants 

to teach American history effectively.  

 

The Bozeman TAH project team has accumulated 

an enormous body of procedural knowledge 

about professional development in traditional 

American history teaching and effective, 

standards-based American history instruction.  In 

addition, K–12 master teachers, as past 

participants in TAH grant initiatives have 

accrued extensive content and pedagogical 

knowledge.  Throughout the project, 11 master 

teachers were intricately involved as mentors to 

teachers across rural Montana.  As the project 

developed, relationships between mentors and 

exemplary rural teachers grew more fluid and 

need-driven, blurring the lines between 

“mentors” and participating teachers.  In Years 2 

and 3 participating teachers drew on the 

expertise of various mentors and fellow teachers 

as needed rather than being constrained to 

interacting with a prescribed team as was 

originally envisioned.  This flexibility fostered 

collaborations within areas of content, interest, 

grade levels, and teaching circumstances. 

 

A hallmark of the Bozeman Teaching American 

History grants has been the quality of historians 

who presented to and engaged in discussions 

with teachers.  Each year the grant infused 

professional development events with historians, 

bringing rigor to historical analyses and a 

professionalism to the sessions.  Locally and 

nationally recognized historians typically used a 

lecture and discussion format, supported by 

multimedia presentations, to share their historical 

perspective.  Historians provided evidence 

through primary sources and documents to 

support their claims, and modeled historical 

thinking for teacher participants.  Mentors also 

provided modeling of professional discourse 

with historians. 

 

A total of 37 teachers participated in the project 

during the third year.  Most were active 

participants throughout the year, attending two 

or more sessions.  (Six teachers attended only the 

Montana Education Association session.) 

Teachers taught students from kindergarten 

through 12th grade, most working with students 

at more than one grade level.  About one-third of 

the participants were in the early stages of their 

teaching careers, with five or fewer years of 

experience.  Over the entire project, 67 teachers 

participated in at least one session. 

 

To provide ongoing support for teachers, the 

Outreach Coordinator traveled to outlying 

districts and counties to help teachers strengthen 

and improve their understanding and teaching of 

traditional American history content.  During the 

20092010 school year, the Outreach Coordinator 

met with 16 out of the 23 participating teachers 

(70%) at their schools, located across rural 

Montana, and traveled nearly 3,000 miles to do 

so.  Driving from school to school, the roving 

coordinator met with teachers in person, 

observed classroom teaching in many cases, and 

provided resources as needed.  Between 

professional development sessions the Outreach 

Coordinator supported teachers by providing 

assistance, resources, or contacts via e-mail, 

phone, or U.S. mail.  This “blended” model of 

support enabled the coordinator to spend more 

EXECUTIVE SUMMARY 



Year 3 Final Report—The West as U.S. 
ii 

time meeting the needs of teachers, and less time 

traveling to each site multiple times. 

 

An exciting aspect of the project was involvement 

of participating teachers and mentors in the co-

development of an authentic content assessment.  

Teams of teachers participated in reviewing and 

refining items, developing rubrics, and piloting 

questions.  The blueprint and process was used to 

develop assessments for content in Years 2 and 3. 

 

Feedback from the colloquia and Summer 

Institute showed that most respondents valued 

the collegiality and professional support of the 

project, and gained content knowledge related to 

the time period.  Retrospective pre-post session 

self-ratings on Year 3 content knowledge (n=23) 

indicated that, before the Fall Colloquium, 48 

percent of participating teachers (11/23) rated 

their knowledge of topics related to “The Urban 

West, 1900-1955” as “high” or “very high.” After 

the colloquium, 87 percent (20/23) rated their 

knowledge at those levels.  

 

Teacher gains were further documented through 

the pre-post authentic assessment.  On 

independently scored tests, teachers gained an 

average of 17 percent in content knowledge and 

19 percent in related pedagogy.  Interestingly, 

although mentors posted higher scores on their 

pretests than the rural teachers, both groups 

improved by nearly the same amount.  

Furthermore, both groups had teachers who 

posted large gains.  These findings suggest that 

project involvement was effective professional 

development for a wide range of teachers. 

 

Project influence on teachers’ classroom practice 

was measured in part, through an annual teacher 

survey.  Survey items comprised eight indices on 

skills, self-efficacy, and knowledge.  In Year 3 

baseline survey data were compared with exit 

surveys (n=32).  Results showed at least a 

medium effect size on all indices. Using Hedge’s 

g to calculate effect size, “very large effects” (1.12 

and 1.20 respectively) were found for “Self-

Efficacy with History Pedagogy,” and 

“Professional Support for Teaching History.” 

Statistically significant differences were found in 

teachers’ pre-post self-ratings using matched 

pairs t tests.  The only index that did not show 

statistical significance was in changes in the 

frequency with which teachers included “Student 

Use of Historical Reasoning” in their teaching.  

However, this index was close to the 

conventional level for rejecting the null 

hypothesis (p=.05) and was found to have a 

medium effect size.  The smaller sample size (n- 

22, due to the fact that mentors were not given 

these items) may explain the slightly smaller 

gains in this area.  Statistical significance was 

found on pre-post ratings for all other subscales: 

• Strategies/materials Used to Teach History 

• Use of Key Project Strategies 

• Self-Efficacy with History Pedagogy 

• Personal Self-Efficacy as a History Teacher 

• Professional Support for Teaching History 

• Experience with Related Montana Social 

Studies Standards 

• Modeling Historical Reasoning  

 

Remarkable stories emerged from an analysis of 

mentor teacher comments—most wrote annual 

open-ended responses to survey items beginning 

in 2003.  The comments revealed the 

transformational effects of project involvement 

over seven years and three grant cycles.  

Emblematic are the comments of one mentor who 

wrote in 2003, “I need to practice finding 

documents, pictures, etc…I would like to use 

primary sources that will lead to discussions.”  

By the end of the final 2010 Summer Institute this 

same teacher wrote, “I have taken a role of 

leadership.  I am helping to develop a history 

strand for K-2.  I am instructing and sharing 

strategies of how and what to teach young 

students about history…I present frequently at 

conferences. Thank you for all you have offered.”   

 

Data across sessions and measurement strategies 

showed strong evidence that the project achieved 

objectives and positively influenced the teaching 

of American History across Montana.  
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The responsiveness to evaluative feedback of The 

West as U.S. project director, and project 

investigators continued to make my work 

meaningful. The Outreach Coordinator’s annual 

field reports provided critical content for 

evaluation reports each year; thanks Dave. My 

appreciation goes to the management team for 

integrating data collection into the project on an 

ongoing basis. Thanks are also due to the 

Bozeman teachers who supported the evaluation 

by reviewing instruments and collaborating 

directly on the development of the content 

assessment for participating teachers. 

Numerous colleagues at Education Northwest 

made significant contributions to the evaluation. 

The trait scoring team coordinated scoring and 

database entry of teacher assessment data, 

providing feedback on the scoring guide and 

teacher responses to continuously improve the 

process and product. Thanks to Matt Lewis for 

developing the GIS map, showing graphically, 

the expansive area covered by this project. Bruce 

Miller made significant contributions to the 

evaluation by analyzing student-level data and 

projects from teachers; thanks Bruce! 

I so appreciate the willingness of the project 

teachers to continuously and graciously provide 

feedback on grant activities, and share hopes for 

the future of the project.  Their participation in 

the evaluation process was invaluable. Thank 

you. 

—Phyllis Campbell Ault 

Senior Evaluation Program Associate 

Education Northwest 

 

 

 

  

ACKNOWLEDGMENTS 



Year 3 Final Report—The West as U.S. 
vi 

 

 



Year 3 Final Report—The West as U.S. 
1 

 

 

 

 

 

 

 

 

 

 

 

 

 
Home of a West as U.S. School 

Judith Gap High School, Judith Gap, MT 
 

 
 
 
 

The focus of The West as U.S. was on the lives of 

the people of the American West and their 

influence in building the American nation.  

Attention was also drawn to the founding 

documents that both shaped and reflected the 

challenges and transformations of the West and 

the United States at key periods.  Project 

participants examined and discussed the role the 

American West played in local, regional, and 

federal developments.   

 

The Bozeman TAH project team has accumulated 

an enormous body of procedural knowledge 

about professional development in traditional 

American history and effective, standards-based 

American history instruction.  In addition, K–12 

master teachers. as past participants in TAH 

grant initiatives, have accrued extensive content 

and pedagogical knowledge.  Ten master 

teachers were intricately involved as mentors to 

the 26 participating teachers across rural 

Montana. 

 

Content Foci  
 

During each of the three grant years, The West as 

U.S. focused professional development through 

sustained delivery of content and 

implementation support.  The annual cycle 

included a kickoff colloquium, a winter follow up 

session, a summer institute, and ongoing support 

through the roving Outreach Coordinator who 

worked directly with participating teachers in 

their classrooms and via email.  Content focused 

on: 

• Year 1 (2007–2008): The Emerging West: 

1763–1838—the era of the American 

Revolution, the early national period, and the 

process of crafting new states in the Old 

Northwest. 

• Year 2 (2008–2009): The Expanding West: 

1840–1899—the period from the war with 

Mexico through the Battle of Wounded Knee, 

with particular attention given to the ways 

that thinking about the American West 

influenced how Americans moved toward the 

Civil War. 

• Year 3 (2009–2010): The Urban West: 1900–

1955—the development of the 20th century 

American West, with particular attention to 

the causes and consequences of the West’s 

rapid urbanization. 

 
Goals and Objectives 

 
The project provided comprehensive and 

intensive professional development in traditional 

American history to K–12 teachers, over a wide 

expanse of rural Montana, particularly to 

teachers in federally defined “high needs 

schools” and those identified by the state of 

Montana as “in need of improvement” under the 

No Child Left Behind Act.  The objectives of The 

West as U.S. were encompassed in four broad 

areas of work, occurring at the student, teacher, 

and project levels.  The West as U.S. objectives 

were to: (1) improve teachers’ knowledge of 

crucial turning points in American history (the 

era of the American Revolution and early 

national period; the Civil War and 

Reconstruction; and the Depression, New Deal, 

PROJECT OVERVIEW 
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and Cold War) when decisions made about 

America’s future were hammered out on the 

anvil of the American West; (2) improve the 

quality of traditional American history 

instruction by providing teachers with 

professional development that will enable them 

to analyze key decisions through the careful use 

of written and artifactual evidence that, in turn, 

would (3) increase student 

achievement and improve student attitudes 

toward studying history; and (4) disseminate the 

project to teachers in rural Montana to better 

enable them to connect with students by studying 

connections between the places where they live 

(their local history) and the broader patterns of 

America’s national history.  The following table 

shows project objectives and benchmarks 

described in the project proposal. 

 
Table 1 
The West as U.S. Objectives and Benchmarks 

Objectives and Benchmarks 

(1) To increase teachers’ knowledge of traditional Amer ican history, the project will: 
• Increase teachers’ knowledge of major themes and narratives of three crucial turning points in American 

history. 
• Work with teachers to understand the processes of historical inquiry, especially the use of primary and 

secondary sources as well as museum-based artifacts. 
 

(2) To improve the quality of American history instruct ion, the project will build capacity for teachers t o 
effectively: 
• Use primary and secondary sources as well as museum-based artifacts to understand multiple viewpoints 

of historical figures as well as multiple viewpoints of historians. 
• Immerse teachers in Professional Learning Team activities. 
 

(3) To increase student achievement and improve student  attitudes toward studying history, the students of  
the project participants will: 
• Improve their understanding of the major themes and narratives of the three critical turning points in 

traditional American history through age-appropriate objectives. 
• Increase their use and analyses of founding documents, primary sources (including artifacts) and 

biographical narratives to understand significant events and individuals during the three critical turning 
points in traditional American history. 

• Build age-appropriate skills in using multiple sources from many perspectives to understand an historical 
event. 

• Understand the relevance of history to their own lives. 
• Gain interest in pursuing further historical study, and increase interest in enrolling electives at the 

secondary level. 
 

(4) To disseminate the project to teachers througho ut Montana, the project will: 
• Build a network of key teachers from the region of 18 counties through Central and Southeastern Montana 

covered by the project. 
• Provide a Primary Outreach Coordinator who will have primary responsibility for traveling to outlying 

districts and counties to help teachers strengthen and improve their understanding and teaching of 
traditional American history. 

• Provide opportunities for teachers to present their projects, which integrate regional and national history, to 
their peers at the Montana Education Association’s annual meeting. 

• Nurture the ongoing development of the Montana Council for History Education. 
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The external evaluation of The West as U.S. used 

multiple measures allowing various approaches 

to complement each other and triangulate 

findings.  Interpretation of findings was 

strengthened by converging results from the 

different sources.  Education Northwest 

evaluation staff members collaborated with 

project staff members to develop instruments to 

measure baseline conditions during Year 2 and 

Year 3.   

 

The evaluation of The West as U.S. used 

qualitative and quantitative approaches 

including objective evidence from instruments 

tailored to the project goals as well as 

standardized performance measures.  Qualitative 

methods were used to provide a better 

understanding of the context of the 

project implementation as well as the behavior 

and perceptions of the participants.  In 

combination, the quantitative and qualitative 

methods generated more meaningful findings, 

triangulated results, and improved data 

collection instruments, with the aim of 

continuous improvement and maximized 

outcomes.   

 

Education Northwest evaluators worked closely 

with project staff members to connect project 

activities to evaluation strategies and data 

sources.  Table 2 shows project objectives 

matched to key evaluation methods.  Strategies 

included those which generated quantitative 

data, such as surveys or document reviews, and 

qualitative methods such as interviews; 

observations; and focus groups. 

 

 

 

EVALUATION DESIGN 
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Table 2 
Project Objectives, Benchmarks, and Evaluation Meth ods 

 

Project Objectives and Benchmarks Evaluation Method s 

(1)  To increase teachers' knowledge of American history ,  
the project will: 

• Increase teachers' knowledge of major themes and narratives 
of three critical turning points in American history 

• Work with teachers to increase understanding of the process 
of historical inquiry, especially the use of primary and 
secondary sources as well as museum-based artifacts 

o Annual teacher surveys 

o Teacher content assessment 

o Feedback forms and observational 
notes on training sessions 

o Classroom observations/site visits 

o Teacher project review  

o Annual participant focus groups 

(2)  To improve the quality of American history instruct ion,  
the project will build capacity for teachers to eff ectively: 

• Use primary and secondary sources as well as museum-
based artifacts to understand multiple viewpoints of historical 
figures and historians  

• Immerse teachers in Professional Learning Team activities 

o Annual teacher surveys 

o Feedback forms and observational 
notes on training sessions 

o Classroom observations/site visits 

o Teacher project review  

o Annual participant focus groups 

(3)  To increase student achievement and improve student  
attitudes toward studying history, the students of project, 
participants will:  

• Improve their understanding of the major themes and 
narratives of the three critical turning points in American 
history 

• Increase their use and analyses of founding documents, 
primary sources (including artifacts), and biographical 
narratives 

• Build age-appropriate skills in using multiple sources from 
many perspectives to understand an historical event 

• Understand the relevance of history to their own lives 

• Gain interest in pursuing further history study and interest in 
enrolling in electives at the secondary level 

o Classroom observations/site visits 

o Teacher project review 

o Annual teacher focus groups 

o Analysis of longitudinal student 
achievement patterns 

(4)  To disseminate the project to teachers through out Montana, 
the project will:  

• Build a network of key [project] teachers  

• Provide an Outreach Coordinator [to visit] outlying schools at 
least three times/year [and offer technical assistance]  

• Provide opportunities for participants to present their 
projects…to their peers at the MEA annual meeting 

• Nurture the ongoing development of the Montana Council for 
History Education  

o Annual teacher focus groups 

o Product and document reviews 

o MEA Feedback 
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During the third year of the grant, the project 

engaged participants in a fall and winter 

colloquium orchestrated by the National Council 

on History Education (NCHE), a Summer 

Institute led by Montana State University (MSU), 

and ongoing support through the project wiki, 

mentors, and the Outreach Coordinator. 

 

 

Fall NCHE Colloquium, October 2009 
 
The 2009 NCHE Colloquium was held October 

15-16 in Billings, Montana at a local school.  

Twenty-seven teachers, including mentors (n=9) 

and rural teacher participants (n=18) attended the 

Colloquium.  The time period covered in 

presentations was the early 20th century.  

Presenters focused on themes of importance to 

the American west and how they played out 

across the country and the world, including a 

presentation on World’s Fairs by internationally 

recognized scholar and project co-investigator, 

Dr. Robert Rydell.  Mentor teachers also met with 

participating rural teachers in grade-level groups 

and shared instructional plans while discussing 

effective teaching strategies at their grade levels. 

 

As in the previous two years, the colloquium 

coincided with the statewide professional 

development day during which the Montana 

Education Association (MEA) also offered 

sessions at the school.  This allowed The West as 

U.S. leaders to present sessions for other teachers 

attending the MEA conference and provided an 

opportunity to recruit interested teachers who 

were attending the conference.   

 
Feedback 
 
Guiding questions were used in a retrospective 

pre-post form for participants to rate their 

knowledge of content covered during the 

colloquium.  All participants documented 

increased knowledge in at least one area. 

Documented gains on questions are shown in 

Table 3. 

 
Table 3 
Gains in Retrospective Ratings on Content 
Knowledge (N=23) 
 

Content  Percentage  n 
Over the course of the 20th 
century, did the center of 
American political, cultural, and 
economic power shift to the 
American West? 

65% 15 

In the 20th century, how did the 
American West continue to be 
the crucible for testing ideas 
about national identity and 
citizenship? 

78% 18 

What are the relationships 
between western myths and 
western realities? 

43% 10 

How did ideas about the 
American West shape the 
American environmentalist 
movement? 

43% 10 

 

Sixteen teachers (70%) identified other questions 

or areas in which they gained knowledge.  

Specified content was:  

PROFESSIONAL DEVELOPMENT SESSIONS 
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• What was the role of women in 

homesteading in Montana and Canada? (6) 

• What ways did Montana affect the rest of the 

U.S. during early 20th century? 

• What were the views of Americans in 

relation to imperialism around the turn of the 

century? 

• How did the development of transnational 

trade impact Montana? 

• Ideas about WWI/WWII and introduction 

about the war 

• Code Talkers in WWI 

• Did you learn to present in competent ways? 

• Why did American Indians fight (or not) 

during WWI? 

• Knowledge of imperialism cartoons 

• What role did Montana play in the global 

market at the turn of the 20th century? 

• How were the East and Western US 

connected in the past and present? 

 

At the close of the colloquium 87 percent of 

teachers (20 out of 23) rated their knowledge of 

content covered as “high” or “very high” as 

compared with 48 percent (11out of 23) at those 

levels before the session. 

 

Observational data shows that attendees were 

attentive and interested in presentations.  Many 

questions were posed to presenters throughout 

the two days, from both mentors and rural 

teachers, who at this stage of the project were all 

contributing members of the learning 

community. 

 
 
Winter Colloquium February 2010 
 
The 2010 Winter Colloquium was held February 

3-5 in Bozeman, Montana at the Museum of the 

Rockies.  The colloquium was presented in 

partnership with NCHE.  Professor Elliott West, 

an extremely well received presenter in previous 

sessions, as well as Jim McNeill as the Master 

Teacher, joined the NCHE team.  The 

presentations focused on the time period from 

late 1800s into early 1900s. Twenty-two teachers 

attended the colloquium (10 mentors and 11 rural 

teachers).  The last day of the colloquium was run 

by the project and included a presentation by 

MSU professor Walter Fleming and presentations 

of teacher-developed projects. 
 

On the annual survey, teachers were asked to 

respond to two open-ended questions: (1) In 

what ways have you networked with other West 

as U.S. teachers on you projects or in developing 

instructional lessons/units? and  (2) What system 

or strategy have you found to be effective for 

organizing/cataloging information from The West 

as U.S. sessions?  

 
Networking 

Most teachers (78% or 18 out of 23) described 

ways in which they had networked with other 

project teachers.  An analysis of specific ways 

described by teachers, shows most participants 

primarily shared or collaborated during project 

professional development sessions.  About half of 

the rural teachers who received site visits and 

assistance from the Outreach Coordinator 

mentioned that help as a way in which they 

networked.  Table 4 shows categories of 

responses.  Verbatim responses may be found in 

Appendix A. 

 
Table 4 
Categories of Responses to Networking on 
Lesson/Unit Development (N=18) 
 
Content Percentage n 

Shared/collaborated mostly 
during professional development 
sessions 

67% 11 

Collaborated with Outreach 
Coordinator (rural teachers only) 45% 5 

Networked locally within building 
or district 22% 4 

Used Wiki 22% 4 

Emailed fellow participants 17% 3 

 

Two teachers made general comments that they 

“shared projects” and “collaborated on lessons.”  
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Organizing TAH Resources 

Patterns also emerged in responses to the 

question on effective strategies teachers found to 

organize information from The West as U.S. 

sessions. A sizable number of participants (39% 

or 9 out of 23) either did not respond to this 

question, stated that they did not know, or noted 

that they need help with strategies to effectively 

organize the many resources and materials 

they’ve been given during sessions.   Most 

teachers responded that they have kept material 

in some kind of container arranged by session.  

Table 5 shows the breakdown of strategies.  

 
Table 5 
Strategies Used to Effectively Organize 
Information From Sessions (N=17) 
 

System/Strategy Percentage n 

Separate notebooks, crates, 
boxes or folders arranged by 
TAH session 

71% 12 

Folders/files organized within 
existing system of files for 
content of courses taught 

35% 6 

Digital/electronic files 29% 5 

 

Observational data and feedback from the 

colloquium show that teachers overwhelmingly 

appreciated the presentation style and 

scholarship of Professor Elliott West.  They also 

valued the readily usable teaching strategies 

demonstrated by Jim McNeil, the NCHE Master 

Teacher on the team.  Although the leadership 

team was frustrated with coordination issues 

between the local site team and the central NCHE 

office, these were not apparent to teacher 

participants who unanimously praised the 

session with comments such as “fabulous,” 

“excellent,” and “best sectional I have attended.” 

Many commented on feeling “invigorated” and 

were excited about how they would apply new 

found knowledge and strategies upon returning 

to their classrooms.  See Appendix B for a full set 

of comments.   

 

 
MSU Summer Institute June 2010 
 

Participants in the 2010 Summer Institute began 

in Bozeman, then traveled to The Lewis and 

Clark Interpretive Center in Great Falls, Montana 

via bus where they shared projects and engaged 

with local history.  Teachers visited Malmstrom 

Air Force Base, examining Cold War issues, then 

traveled to Butte to explore mining and themes 

about the extractive economy, as it influenced 

Montana, and how Montana influenced the 

world.  The MSU-led institute engaged twenty-

four teachers, including mentors and rural 

teacher participants.  The time period of focus 

was 1900-1955.   

 

Participant feedback was gathered at the end of 

the institute through the annual survey.  (See 

Appendix C for verbatim responses.)  

Specifically, the survey asked teachers to respond 

to an open-ended question: “In what ways has 

participation in The West as U.S. influenced your 

understanding of history and your teaching?”  

Overall, teachers were extremely appreciative of 

the professional development opportunity and 

reported that they increased their understanding 

of U.S. history, as well as their ability to more 

effectively design curricula and make 

connections.   

  

 

 

 

West as U.S. participants returning from a 
mine tour, Butte, MT. 
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Emergent themes from the 19 responses include: 

• Increased understanding of history content 

• Improved self-efficacy as a historian 

• Ability to serve as a resource for others 

• Increased use of NCHE Themes and Habits 

of Mind 

• Greater awareness of the role Montana 

played in U.S. history 

• Active roles in district as curriculum leaders 

• Greater skill in locating resources 

• Increased use of primary sources 
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Teacher Content Assessment 
 

The absence of an appropriate U.S. history 

assessment that is nationally validated on a 

sample of inservice teachers poses challenges in 

meaningfully measuring participants’ gains in 

understanding of American history.  The West as 

U.S. and Education Northwest are developing a 

blueprint for a U.S. history assessment and 

validating it for this population.  Project leaders 

constructed a sample assessment for the Year 1 

content period (1763–1838).  One unique aspect 

of the assessment blueprint is that it connects 

content knowledge to pedagogy—making it a 

more authentic assessment for the intended 

population.  

 

Through a collaborative process with 

participants and mentor teachers, the format 

and content were analyzed.  Feedback from the 

Year 1 sample then informed the development 

of the Year 2 (1840-1899) and Year 3 (1900-1955) 

assessments.   The item-writing teams drew 

from assessments that were nationally normed 

(on other populations) such as the National 

Assessment of Educational Progress (NAEP) 

and the Advanced Placement (AP) U.S. History 

exams, as well as developed items modeled after 

exemplary document-based assessment 

questions.  Items were also matched to the 

National History Standards. (See Appendix D 

for the Year 3 assessment.) 

 

The Year 3 assessment consisted of seven, open-

ended questions. A team of mentor teachers and 

project historians co-developed scoring guides 

based on teachers’ pre-Year 3 responses 

(gathered at the Fall 2009 Colloquium).  Items 

were refined as needed and administered again 

at the end of the content year (Summer Institute 

2010).   

The final questions included: 

• Question 1—A NAEP released item which 

prompts teachers to describe two reactions 

of factory owners to the formation of 

unions, early 1800s -1900s.  

• Question 2—An AP U.S. History item 

tailored to the project, in which teachers 

identify the origins and significance of the 

conservation movement under Theodore 

Roosevelt. 

• Question 3—Modeled after an AP U.S. 

history format, a question which prompts 

teachers to make an argument for or against 

a given statement on urbanization in 1800, 

west of the Great Plains.  This item has a 

corresponding pedagogy sub-question. 

• Question 4—A modified AP U.S. History 

released item in which teachers analyze a 

magazine image from an 1871 issue of 

Harper’s Weekly and are asked to describe 

the historical events that led to tensions 

surrounding immigration and the U.S. 

government’s response.  This item has a 

corresponding pedagogy sub-question. 

• Question 5—A project-developed item 

which presents two primary documents on 

immigration, asking teachers to analyze the 

image and take a position on whether 

immigration unified or divided American 

workers in the time period.  This item also 

has a corresponding pedagogy sub-

question. 

• Question 6— A project-developed item 

presents two provocative movie posters 

from the 1930s and asks teachers to analyze 

the images and messages in historical 

context.  This item also has a corresponding 

pedagogy sub-question. 

• Question 7—Expansion of an AP U.S. 

History item on Frederick Jackson Turner’s 

ASSESSMENT OF PARTICIPATING TEACHER KNOWLEDGE, PEDAGOGY, 
AND IMPLEMENTATION 
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thesis of the closed frontier.  The item 

presents a Cold War era postcard of Las 

Vegas and photo on which it was based.  

Prompts ask teachers to describe the frontier 

thesis and how it might be redefined in the 

20th century.   

In analyzing pre-post changes, Question 7 was 

not used.  Pre-post responses showed fewer 

than half of the teachers provided any response 

on the pre-test to Question 7, making any pre-

post comparisons invalid for the group.  

 

Before scoring the teacher assessments, the 

evaluation team refined the scoring guide and 

trained raters.  (See Appendix E for a copy of the 

final scoring guide.)  Different teams of two 

raters scored each question.  During the scoring 

process, evaluators monitored the raters’ scores 

to prevent an excessive number of discrepancies 

in their ratings.  A discrepancy occurs when 

ratings differ by two or more points.  When 

there was a discrepancy, a third scorer resolved 

the discrepancy by assigning the final rating.  If 

raters had too many discrepancies, they would 

need to be retrained to promote consistency.  

This is part of the normal process of scoring; 

however, was not necessary in this scoring 

session.   

 

Assessment cover sheets with identifiable 

information were removed, and raters were told 

only that two different forms of the assessment 

were used (not that one was a pretest and the 

other a posttest).  Questions Q1, Q2, Q3a, Q4a-d, 

Q5a, and Q6a-b were used as a measure of gains 

in content knowledge.  Questions Q3b, Q4e, 

Table 6 
Matched Pre-Post Year 3 Ratings on Assessment of Te acher Content and Pedagogical Knowledge 
for Mentor and Participating Teachers 
 

Teacher 
Type 

(N=16) 

Content Knowledge  
(Q1,Q2, Q3a, Q4a-d, Q5a, Q6a-b)  

Maximum Points=30 

Pedagogical Knowledge 
(Q3b, Q4e, Q5b, Q6c-d) 

Maximum Points=20 

Pre-Y3 Post-Y3 
Change in Content 

Knowledge 
Pre-Post 

Pre-Y3 Post-Y3 
Change in Pedagogical 

Knowledge 
Pre-Post 

Mentor 3 15.5 17.5 2.0 9.5 10.5 1.0 

Mentor 5 11.5 16.5 5.0 2.5 13.0 10.5 

Mentor 6 18.0 27.5 9.5 10.5 16.5 6.0 

Mentor 10 16.5 20.5 4.0 10.5 13.0 2.5 

Mentor 11 14.5 20.5 6.0 10.0 11.0 1.0 

Mentor 19 22.5 27.5 5.0 13.0 16.5 3.5 

Mentor 20 16.5 23.5 7.0 9.5 15.0 5.5 

Mentor 21 18.5 27.0 8.5 10.0 15.5 5.5 

Mentor 22 24.5 24.0 -0.5 15.5 13.0 -2.5 

Rural 1 16.5 17.5 1.0 11.0 9.0 -2.0 

Rural 4 17.0 20.0 3.0 8.5 9.0 0.5 

Rural 7 17.0 22.5 5.5 7.5 12.0 4.5 

Rural 9 16.0 22.0 6.0 10.5 15.0 4.5 

Rural 14 14.0 22.0 8.0 7.5 12.5 5.0 

Rural 15 15.5 17.5 2.0 5.0 11.5 6.5 

Rural 17 10.5 19.0 8.5 0.0 8.5 8.5 
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Q5b, and Q6c-d were used to compare pre-post 

gains in pedagogical knowledge.  Questions 1, 4, 

and 7 were NAEP and AP U.S. released items.  

Therefore, three of the six items used for 

analyzing pre-post differences were derived 

from an existing nationally-validated 

assessment.  The ratings revealed gains in both 

content and pedagogy as shown in Table 6 

(previous page). All but one participating 

teacher (94%) posted gains from their pre-

participation in Year 3 of the project to post-

participation ratings.  Interestingly, the one 

teacher who did not post gains is an exemplary 

mentor teacher, suggesting that the instrument 

may not be sensitive at the highest range of 

scores.  Findings include: 

• Matched pre-post data for both mentors and 

rural teacher participants showed 94 percent 

(15/16) rated pre-post gains in content 

knowledge, 88 percent (14/16) posted pre-

post gains in pedagogical knowledge. 

• Matched pre-post data for rural teacher 

participants showed 100% (7/7) rated pre-

post gains in content knowledge, 86 percent 

(6/7) posted pre-post gains in pedagogical 

knowledge. Matched pre-post data for 

mentors showed 89 percent (8/9) rated pre-

post gains in content knowledge, 89 percent 

(8/9) posted pre-post gains in pedagogical 

knowledge. 

Average pre-post total ratings were summed for 

project teachers with 30 points the total possible 

raw score in content knowledge (5 points per 6 

items).  Participants’ responses scored an 

average of 16.5 points on the pretest, and 21.6 

points on the posttest.  Twenty possible points 

comprised the pedagogical knowledge scale (5 

points per 4 items).  Participants scored an 

average of 8.8 points on the pretest and 12.6 

points on the posttest.  

 

Average percentage change in the scores was 

calculated for the matched pre-post assessments 

by calculating the percentage of total points for 

the average pretest compared with percentage 

of total points for the average posttest rating.  

Percentage gain was the calculated difference 

between the two scores. 

• Average pre-post percentage change for all 

teachers was 17 percent (pretest: 55%, 

posttest: 72%) in Content Knowledge and 19 

percent (Pretest: 44%, posttest: 63%) in 

Pedagogical Knowledge 

• Average pre-post percentage change for 

mentors was 17 percent in Content 

Knowledge, and 18 percent in Pedagogical 

Knowledge 

• Average pre-post percentage change for 

rural teachers was 16 percent in Content 

Knowledge, and 19 percent in Pedagogical 

Knowledge 
 
Figure 1 shows pre-post changes in scores for all 

participants in content and pedagogical 

knowledge.  

Figure 1  
 

 
 
Pre-Post Year 3 Participation Average Ratings in Co ntent and Pedagogical Knowledge  
For Combined Mentor and Rural Teachers (N=16) 
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Participant Annual Survey 
 

Using a repeated measures design, the annual 

teacher survey was administered to participants 

before the colloquia in January 2008, 2009, 2010, 

and at the close of the culminating session of the 

2010 Summer Institute.  The survey contained 

sections on strategies used in teaching history, 

pedagogy, self-efficacy, professional support, 

and proficiency with standards and content.  

Items in the closed-response section of the 

survey used Likert-style ratings.  For the 

strategies questions, a scale ranging from 

“never” to “a lot” was used, with descriptors for 

each category.  For the efficacy and professional 

support questions, teachers indicated their 

agreement with each statement.  Standards and 

content items used a proficiency scale ranging 

from “inexperienced” to “advanced.”  In the 

data analyses, responses were converted to 

numeric ratings with higher numbers associated 

with greater frequency of use, agreement, or 

proficiency.  For example, a rating of “6” 

indicated “strongly agree” and “1” indicated 

“strongly disagree.”  See Appendix F for a 

sample copy of the survey. 

 
Sample 
 

The Year 3 (final) analysis used a matched 

sample of teachers who completed a survey 

before their involvement in the project and at 

the 2010 Summer Institute.  Thirty-two teachers 

met these criteria.  Of the 32 teachers with a pre-

post survey, 22 were rural teachers whose 

baseline (pre) survey was completed in 2008, 10 

teachers were Mentor teachers who had been 

involved in a previous TAH grant.  Most 

mentors completed their baseline survey in 

2003.    

 
Findings 
 

Overall, teachers reported gains on all subscales, 

with very strong gains reported on some 

subscales. (Data tables with responses by item 

and category may be found in Appendix G.)  

Indices were comprised of clustered items on a 

topic.  Ratings on negatively worded items were 

reversed to ensure higher ratings indicated more 

positive/preferable scores on indices. 

Statistically significant gains with very large 

effect size emerged in the subscale, Professional 

Support for Teaching History, an index 

comprised of the following questions: 

• If I need help in teaching history, I usually 

find someone who can help me right away. 

(G1) 

• It’s difficult to improve my teaching skills 

in history because usually there is nobody 

available whom I’m comfortable asking for 

help. (G2) 

• Recent professional development activities 

have provided me with knowledge and 

skills I need to teach history effectively. 

(G3) 

 

Nearly comparable gains were posted on the 

subscale, Self-Efficacy with History Pedagogy, 

with the following items: 

• I know of many exciting and effective ways 
to teach history. (D1) 

• I’m not very confident about how to use 

non-text-based strategies in teaching 

history. (D3) 

• I have a very good idea of how to use a 

variety of strategies and materials with 

students to teach history. (D2) 

• I don’t know how to use many resources to 

build more successful learning experiences 

for students in history. (D6) 

 

Participating teachers also reported gains that 

were statistically significant with large effect 

size, in the subscale, Use of Key Project 

Strategies, which documented frequency of 

strategies promoted by the project; and Personal 

Self-Efficacy as a History Teacher which has the 

following items: 

• I often help others by sharing strategies for 

teaching history. (E1) 
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• If I have questions when teaching history, I 

can answer them through colleagues or 

other resources. (E2) 

• I don’t have much experience using 

different kinds of materials to teach history. 

(E3) 

• I have a lot of knowledge of the central 

themes of American history.(E5) 

• I’m very comfortable using primary sources 

in my teaching. (E6) 

• I’m uneasy in situations where I have to do 

something new with history materials. (E8) 

 

Subscale means, and results of significance 

testing, are shown for matched teachers pre-post 

in Table 7. 

Table 7 
Comparison of Means for Survey Sub-Scales on Histor y Skills and Knowledge 
for Matched Pre-Post Teacher Participant Surveys 
 

Subscale 1 
(survey items comprising scale) 

Pre-
Participation 
Mean (S.D.) 

Post-
Participation 
Mean (S.D.) 

Difference 
in Means 
Pre-Post N Sign. 2 

Sig. 
(2-tailed) 

Effect 
Size3 

Strategies/materials Used to Teach 
History 
(Items H1-H21) 
 21 items (1-5 range) 

2.7 (.5) 3.0 (.5) +.3 32 ** .001   .62 
Med. 

Use of Key Project Strategies 
(Items H1,H5, H8, H9, 
H10,H11,H14,H16,H19,H20,H21) 
 11 items (1-5 range) 

2.6 (.6) 3.1 (.6) +.5 32 ** .000   .77  
Large 

Self-Efficacy with History Pedagogy 
(D1, D2, D3, D6) 

4 items (1-6 range) 
4.3 (1.0) 5.3 (.8) +1.0 32 ** .000 1.00 

Large 

Personal Self-Efficacy as History 
Teacher 
(Items E1-E3, E5,E6, E8) 
6 items (1-6 range) 

4.1 (.8) 5.6 (2.5) +1.5 32 ** .003   .75 
 Large 

Professional Support for Teaching 
History 
(Items G1-G3 
  3 items (1-6 range) 

4.0 (1.2) 5.2 (.8) +1.2 32 ** .000 
1.10 
Very 
Large 

Experience with Related Montana 
Social Studies Standards 
(Items SSS, S4B, S4C, S4D) 
  4 items (1-5 range) 

2.9 (2.4) 4.2 (.8) +1.3 31 ** .006   .68 
Med. 

Modeling Historical Reasoning 
(Items R1, R3, R5, R7, R9) 
 5 items (1-5 range) 

2.8 (.9) 3.2 (.8) +.4 22 ** .009   .46 
Med. 

Student Use of Historical 
Reasoning 
(Items R2, R4, R6, R8, R10) 
 5 items (1-5 range) 

2.6 (.7) 3.0 (.7) +.4 22 NS .059   .53  
Med. 

1 Subscale scores were derived from an average of items in the index, after reversing negatively worded items so that for 

all questions a higher rating indicates a more positive response. 
2 **Significance, using the conventional level for rejecting the null hypothesis (p=.05). Calculated using matched pairs t 

test of significance. 
3  

 Effect size (used to indicate the magnitude of an obtained result or relationship) was calculated using Hedge’s g. Effect 

sizes are generally defined as small effect (>=.15 and <.40), medium effect (>=.40 and <.75), large effect (>=.75 and 

<1.10), very large effect (>=1.10 and <1.45), and huge effect (>1.45) (Thalheimer & Cook, 2002) 
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Long Term Influence of Project 
Involvement on Mentor Teachers  
 

An analysis of mentor teacher responses to 

survey prompts over the course of the three 

MSU/Bozeman School District Teaching 

American History projects revealed the depth of 

change brought about by sustained participation 

in grant activity.   

 

The first Bozeman-sponsored Teaching 

American History grant project began in 2003 

and most mentors (7 of the 10) were involved in 

the TAH projects consistently for seven years 

(two started in 2006, one in 2007).  This cohort of 

dedicated teachers represents a cross-section of 

educators in terms of experience, gender, and 

grades taught.  By 2010, 70 percent of the 

mentors had been teaching for at least 10 years; 

some, for 20 years or longer.  However, three 

mentors had been involved in TAH grants since 

their first year of teaching—which provided an 

extraordinary start to their teaching careers in 

terms of professional and collegial support.  The 

three males and seven female mentors taught 

students in elementary school (four teachers), 

middle school (four teachers) and high school 

(two teachers).  In terms of their training and 

expertise in American history, their backgrounds 

varied—ranging from taking basic required 

history courses in college to those with master’s 

degrees in history.   

 

These demographics are important, as the TAH 

projects seem to have equally influenced teachers 

who immersed themselves in the projects across 

these characteristics; moving them forward from 

wherever they were in their careers. Reading the 

full text of each teacher’s six to twelve entries 

over the past seven years provided insight into 

mentors’ self-reflection about the influence of 

project participation on their understanding, 

practice, and identity as history teachers.  (See 

Appendix H for the full text of responses.) The 

following sections show emergent themes from a 

content analysis of responses.  

 

 
Changes in Pedagogy 
 

Evident in all mentors’ comments, over time, are 

changes they made in their classroom practices.  

Most elementary teachers began the project 

tentatively; many conveyed a lack of confidence 

in their knowledge and skills to effectively teach 

history.  As teachers sustained involvement in 

TAH projects, their confidence and skills in 

teaching American history progressively grew. 

The following comment is emblematic of the 

elementary mentors. 

 I had very little exposure to history, except in 

high school.  I taught totally by text book.  I 

couldn’t make a connection to a timeline or date, 

if my life depended on it.  I desperately needed 

background information and a sequence of events.  

I was totally uneducated on how to access 

primary sources or that they could be important 

to my teaching.  

 This has changed since the TAHG program... 

I now make lessons and units to entertain and 

inform my audience, about past events.  I am not 

afraid to use primary sources, or share with 

others.   

--Evelyn, Kindergarten Teacher (2006) 

 

As most mentors participated in grant activities 

over time, they mentioned an increase in the 

degree to which they actively engaged students 

in learning history.  Comments such as the 

following emerged in teachers’ second or third 

year of participation. 

 The most significant change I have made in 

my teaching has been in how I want my children 

to gain information and learn about history.  

Now, I think of history as a process of discovery 

for them.  I still provide a framework for their 

learning, complete with snippets of lectures, but I 

want them to use primary sources and artifacts to 

excite their imagination.  I have learned to use 

more literature and student performance to 

interest and engage my students in history.  

 --Jolene, Elementary Teacher (2006) 
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 I now use primary documents far more, 

simulations beyond what I did earlier and a 

richer approach to using biography. All that I do 

is more meaningful and more relevant to my 

students. 

--Peter, Elementary Teacher (2010) 

 

Experienced teachers as well as early-career 

teachers noted changes in their use of various 

pedagogical strategies to teach history.  A 

veteran middle school teacher commented: 

I have expanded my repertoire of ways to 

teach history in a number of areas.  I have more 

ways to engage students with content (ex. More 

storytelling, primary sources, group work, 

research projects).  I assess on more levels and am 

better at knowing how to help students learn.  I 

think I am more able to help students reach 

higher levels of understanding of history and see 

its relevance to their lives. 

--Marily, Middle School Teacher (2006) 

 

Student engagement and motivation were 

common themes in comments, as captured in 

this response: 

The West as U.S. has helped me be a better 

teacher by providing ideas and teaching methods 

that engage and motivate students to learn the 

themes of American as well as ancient and world 

history. 

--Judy, Middle School Librarian (2010) 

 
Changes in Understanding of History 
 

A common theme in mentor teachers’ responses 

over time is the significant expansion in their 

understanding of the topics covered.  One 

experienced teacher reflected:   

I have gained greater knowledge of the 

Western presence in the development of the 

United States. I also have access to a wealth of 

resources about this time period. Looking at the 

development of the West—and its impact on the 

U.S. as a whole—has definitely caused me to 

rethink the importance of this region. 

--MaryJo, Middle School Teacher (2010) 

 

Other teachers noted: 

It has given me exposure to historians and 

others who expand on the "big ideas" rather than 

the textbook. 

--Linda, Upper Elementary Teacher (2008) 

 

…participation in this program has provided 

me with (and stabilized) my backbone of 

understanding and information; so I have a map 

in my mind of where I can go with my students 

as a guide. This is true regarding a number of 

eras. This content learning is what has most 

helped me to improve as a teacher of history. 

--Peter, Elementary Teacher (2010) 

 

The TAH grant provided me with a much 

stronger intellectual understanding of the periods 

we discussed 

--Jolene, Elementary Teacher (2006) 

 

Several teachers commented on ways in which 

the project deepened their understanding of 

history as multi-faceted, requiring complex 

thinking of teachers and students to foster 

understanding.  The importance of this was 

captured by an experienced teacher commenting: 

I have learned and continue to gain new 

perspective about many aspects of American 

History. I appreciate the perspectives presented 

about more than the "founding fathers" and 

their grand plans.  

--Pat, Middle School Teacher (2004) 

 

Another mentor who began in TAH as a new 

teacher (after previously working as a 

professional historian) reflected: 

 The Teaching American History grant has 

had a substantial impact on my approach to the 

study and teaching of history. I have essentially 

come to the conclusion that the BEST way to 

understand the past and make it a dynamic 

subject of inquiry, is to see it through many eyes 

and hear it through many voices.  The past is 

revitalized when multiple perspectives are 

encountered via primary source materials.  It 
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 becomes diverse, colorful, confrontational, and 

complex.  Ultimately, it becomes more interesting 

and relevant for students of history.  By making 

history multi-dimensional, by creating 

opportunities for students to interpret evidence, 

and come to their own conclusions, we not only 

enliven a sometimes dull subject, we develop in 

our students the skills necessary to think 

critically and become active, thoughtful, 

participants in our democratic society.  

--Derek, High School Teacher (2004) 

 

 
Creating Collegiality 
 

Nearly all mentors mentioned the importance of 

the professional learning community created 

through the TAH grants, as a significant 

facilitator to their professional lives and ability to 

sustain changes in their practice.  

 

I have borrowed materials from other 

Bozeman teachers over the years, and "pick their 

brains" on a regular basis. 

--Jolene, Elementary Teacher (2009) 

 

Meeting the variety of teachers from around 

the country, hearing them present their expertise, 

AND the professionalism of the whole TAH 

cohort…made the experience and learning 

phenomenal! 

--Pat, Middle School Teacher (2010) 

 

…[T]his grant has provided deep 

collaborative connections among history teachers 

in this district and also at MSU.  There are many 

people I would feel comfortable calling to share 

ideas with.  There are several I share with on a 

regular basis, and it has benefitted all of us and 

our students. 

--Marily, Middle School Teacher (2006) 

 

 

 

 

 
The West as U.S. leaders and participants ready for 
a mine tour, Butte, MT. 

 
 
Building Leadership  
 

Many mentor teachers commented on leadership 

roles and recognition they have received as a 

result of their participation in the project.  

Among the mentors are a Montana History 

Teacher of the Year (2003), a Gilder Lehrman 

Montana History Teacher of the Year (2010), and 

a member of the NCHE board of trustees—

accomplishments which all achieved since TAH 

involvement.  Comments on professional 

leadership include: 

 

I have shared my resources with other 

teachers in my building and shared with my 

student teacher.  

--Joe, High School Teacher (2009) 

 

I have participated in our Indian Education 

for All grant program as participant and then 

mentor and that has dovetailed well with TAH. I 

have also worked on our Social Studies 

Curriculum Leadership Team and used what I've 

learned in TAH to help write our new 

curriculum. Finally, I have shared a lot of 

materials, lessons, and resources with other 

teachers. 

--Marily, Middle School Teacher (2010) 
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…{I]t has had a significant impact on me 

and my teaching.  Some of that impact comes 

from the speakers and lecturers.  However, a 

significant part also comes from the other 

participants.  Being with people who really 

appreciate history—and teaching history—has 

been a great experience! 

--Mary Jo, Middle School Teacher (2010) 

 

I am tremendously proud that, due much to 

my lobbying/arguing/explaining/advocating, the 

elementary portion of my district will NOT be 

using a textbook in the coming years. Rather they 

will be using real literature and primary 

documents. And teachers in the district who 

responded initially with fear are now enthusiastic 

after in-service. 

--Peter, Elementary Teacher (2010) 

 

I have taken a role of leadership. I am helping 

to develop a history strand for K-2. I am 

instructing and sharing strategies of how and 

what to teach young students about history. I am 

now serving on the NCHE board of trustees. I 

present frequently at conferences. Thank you for 

all you have offered. 

--Evelyn, Kindergarten Teacher (2010) 

 

 
Increased Appreciation for High Quality 
Professional Development  
 

Participants deeply appreciated and valued the 

professional approach taken by project 

leadership throughout the projects.  Mentors 

unanimously recognize the TAH projects as 

models of exemplary professional development.  

From teachers who began their careers with 

TAH involvement to veteran teachers, all report 

on the powerful influence involvement has had 

on their teaching and development as teachers.  

Emblematic comments include:   

 

The TAHG has been the BIGGEST and 

BEST experiences I have ever had in professional 

development! 

--Jolene, Elementary Teacher (2006) 

 

It has been a great experience—one of the 

best things I’ve been involved in professionally. 

--Marily, Middle School Teacher (2006) 

 

I have found these TAH programs to be 

tremendously educational, enriching, 

empowering, and professionally 

nurturing/respectful - not just in history, but 

across the board. 

--Peter, Elementary Teacher (2007) 

 

As a young teacher who loves history and is 

especially interested in improving my history 

teaching skills, I have found TAH to be a Godsend. 

I have participated in various TAH programs 

every year that I have taught high school. 

--Derek, High School Teacher (2008) 

 

I LOVE TAH.  

The facilitators, presenters, [leaders and key 

presenters] were/are phenomenal!  

--Pat, Middle School Teacher (2009) 

 

The West as U.S. was a remarkable gift for 

my teaching development and helped bring my 

life’s dream of being a historian to fruition. 

--Judy, Middle School Librarian (2010) 

 

 
Summary of Project Influence on Mentors 
 

Sustained involvement in the TAH projects 

implemented by the Bozeman leadership team, 

had a remarkable effect on teachers.  Clearly, the 

influence deepened over time, suggesting that 

there may be additional long-term benefit to 

projects that last more than the standard three 

years.  Significantly, teachers reported long term 

involvement increased their understanding of 

American history, improved their pedagogical 

skills, created a professional learning community 

around teaching history, built leadership, and 

exemplified high quality professional 

development.   By the end of the project, mentors 

saw themselves as knowledgeable historians, 

and teachers, who conveyed their enthusiasm for 

the subject to students and colleagues. 

  



 

Year 3 Final Report—The West as U.S. 
18 

Outreach Coordinator Site Visits  

 
The outreach strategy proved continuously 

useful for gaining insights into participating 

rural teachers’ challenges and opportunities in 

their unique situations.  It also enabled teachers 

to receive individualized technical assistance 

targeted to specific content or resources.  The site 

visits provided opportunities for teachers to 

think through implementation ideas and 

fostered professional connections with the 

project between organized training sessions.  The 

Outreach Coordinator regularly coordinated 

with teachers and exchanged ideas and material 

to deepen or expand participants’ understanding 

and practice.  The Outreach Coordinator saw 

involvement in The West as U.S. as “a great 

benefit for underserved, isolated teachers.”   

 

For the final year of the Teaching American 

History project teacher site visits were reduced 

from three annually to two annually.  The 

coordinator also made individual site visits and 

'scouting' trips to historical areas that might be 

included in the three regional conferences 

(October, January, and the final June meeting). 

Road mileage for site visits in 2009—2010 was 

2,794 miles compared to an average of about 

4,000 miles each of the first two years.  See 

Figure 2 for a map of school locations for full 

participants in any or all grant years. 

 

In Year 3, the site visits were scheduled as much 

as possible for weekends and professional 

development days to increase their effectiveness.  

During the preceding two years, visits during 

instructional days were often hurried and 

unfocused due to the pressures of school 

schedules and school activities.  This change was 

very successful and also reduced the number of 

miles driven by several thousand.  The Outreach 

Coordinator arranged luncheon meetings, 

involving an average of 6 - 10 teachers, in towns 

fairly central to concentrations of teachers, such 

as Lewistown, Red Lodge, Livingston, Glasgow, 

Wolf Point, and Miles City.   

 

By meeting in groups of mutually well-

acquainted teachers, the coordinator was able to 

encourage more cooperative support for 

developing and finishing TAH projects.  During 

the first project year these kinds of meetings 

would not have worked as well since teachers 

and the coordinator had not established working 

relationships.  Over a two year time period of 

observations and individual meetings, the 

coordinator was able to better understand and 

serve teachers’ unique needs.  The variation in 

teaching settings was very dramatic and 

influential on classroom implementation. 

 

During this third TAH year, several teachers 

needed continued personal site visits due to their 

relative isolation or changes of the districts in 

which they were teaching.  Over the three years, 

about half of the original group of rural teachers 

thrived; but several teachers discontinued TAH 

participation, probably for combined reasons of 

teaching load, coaching, family changes, job 

changes and/or because the project—even with 

all its benefits—required more commitment than 

they could sustain.  At the same time, a variety 

of teachers joined The West as U.S. during the 

second and third years, keeping the roster filled.  

Much of the Outreach Coordinator’s second and 

third years involved assisting the newcomers 

with content and teacher projects. 

 

In Year 3 of the project (2009–2010), savings on 

travel time allowed the coordinator to work 

electronically with all teachers and mentors, 

answering inquiries, assisting with project 

research and writing, advising, and meeting with 

TAH-led museum visits to the Museum of the 

Rockies.  Also, the coordinator was freed up to 

prepare extensive presentations for each of the 

TAH colloquia and the institute, including 

PowerPoint presentations, film clips, and 

supporting print material for teachers to use 

with their own history classes.  The Outreach 

Coordinator successfully developed strong 

professional relations with nearly all TAH 

teachers and mentors and assisted formally and 

informally in their classroom work.
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Figure 2 
 

 
 
 

Location of Montana Sites for The West as U.S. Full Participants in One or More Grant Years 
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Lessons Learned from the Outreach 
Coordinator  
 

The West as U.S. project was designed to include 

teachers who were geographically distant from 

urban cultural centers.  This design feature was 

unique and, from the Outreach Coordinator’s 

perspective, successful.  The project success 

suggests the value of future TAH projects for 

rural teachers.   

 

Based on implementation of The West as U.S., the 

Outreach Coordinator developed a set of 

recommendations, as follows.  

 

(1) Broad initial solicitation of teachers.  Initial 

efforts to work with county and district 

superintendents to identify potential TAH 

recruits were too scattered and irregular to be 

effective.  Unfortunately, to the very last 

administrator contacted, they expressed little 

real interest.  In Montana, rural school 

administrators have very brief job longevity 

(about 18 months on average) and frequently 

show little interest in teacher or curriculum 

development.  The Outreach Coordinator often 

was asked if TAH could help with operational 

funding—clearly outside the scope of the 

professional development initiative.  Even 

though it was made clear that TAH was a no-cost 

program to districts (by covering substitute 

teacher costs, travel expenses, etc.), 

administrators worried that TAH would 

somehow burden their budgets.  The more 

successful recruitment strategy was following up 

on individual recommendations from school 

secretaries, TAH mentors, and other rural 

teachers rather than obtaining suggestions from 

superintendents or principals. 

 

For future TAH projects involving rural teachers, 

project leaders might meet with state 

administrator and school trustee organizations 

and make very engaging presentations with 

sufficient print material for distribution in local 

districts and schools.  In the year preceding the 

initiation of a TAH project the Outreach 

Coordinator should first schedule personal 

meetings with contracted  county and district 

superintendents (for the upcoming year), 

principals, and department chairs.  However, 

one has to be aware that in the spring a version 

of "musical chairs" in job shifting occurs in rural 

states and administrators.  Administrators who 

are contacted in April may likely be somewhere 

else in September. 

 

(2) To reduce attrition, teachers should agree to 

a memorandum of understanding (MOU) to 

clarify expectations upfront.  Participating 

teachers need to be contractually-bound in some 

concrete way to adequately commit to TAH.  

One group of teachers from a small rural school 

discontinued their association with the project 

for unstated reasons.  Despite repeated site visits 

and written correspondence, the group just 

dropped out.  Suggestions for inclusion in the 

MOU include: 

 

• Hold meetings between teachers and TAH 

representatives entirely out of school hours 

(e.g., Saturdays, PIR days, MEA days) and 

compensate teachers for their time.  No 

meeting, no compensation.  These off-hours 

meetings can be in small groups in a central 

location, thus reducing TAH travel costs and 

linking peers who can stimulate each other 

to complete TAH requirements 

 

• Link compensation to hours of participation 

in professional development sessions.  This 

may encourage participants to stay for the 

full program, even when they have long 

drives home or competing demands. 

 

• Require all teacher products to be in a format 

that can be readily reproduced  

(e.g., electronic files, PDFs)   

 

• Tie reimbursement to completed teacher 

products.  Once teacher products are 

completed, final annual checks can be 

released.   
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• Use evenings or early morning time for TAH 

teachers to present projects and receive more 

in-depth feedback and critique. 

 

• Offer renewal credits and specific 

requirements for receiving credit. 

 

• Provide a true immersion experience during 

professional development sessions. Avoid 

the 8:00 a.m. – 3:00 p.m. mindset, by 

organizing events (field trips, presentations, 

informal discussions) into the evening.  For 

rural teachers who, by necessity, are staying 

at a conference hotel, it would be relatively 

easy to increase the intensity and 

concentration of the trainings by extending 

into evening hours.   

 

(3) Promote more direct dialog with visiting 

historians. The West as U.S. provided exposure to 

some of the nation's best historians but teachers 

had too little individual time with them.  For 

rural teachers, having the opportunity to discuss 

their field with recognized scholars is a rare 

treat.  Future projects might devote full days to 

one major personality with opportunities for 

teachers to engage with historians in serious 

dialogue about their projects or content they 

teach. In addition to formal presentations, small 

group discussions, round tables, or topical 

discussions might create sheltered time for 

teachers to work directly with visiting historians.  

Knowing that this will be part of the format 

might also stimulate more thorough reading of 

texts in advance of the sessions. 

 

(4) Offer hands-on experience with any 

electronic medium to be used in the project.  In 

the first year of a TAH project, about half a day 

should be devoted to practice with newer 

computer communication tools (Moodle, wikis, 

etc.).  Quick presentations are effective for 

teachers who are comfortable technology users.  

However, many teachers may need hands-on 

experience to gain comfort and confidence in 

using a project’s digital tools.  Many teachers nd 

have older, slower computers in their schools, or 

limited online access.  Practice, practice, practice!  

The Outreach Coordinator found that all rural 

teachers worked well with email but most were 

frustrated by more advanced technology tools 

(e.g., Moodle).  Technologically savvy teachers 

might also be partnered with those who are less 

so. 

 

(5) Consider focusing recruitment on newly-

certified teachers and possibly on preservice 

teachers.  By actively recruiting and involving 

early-career teachers, the project will lay a solid 

framework for teachers, expose them to 

exemplary practice early in their careers, and 

provide a network of educators for finding jobs. 

 

(6) Invite school administrators and school 

trustees to attend sessions as honored guests.  

This will build understanding among 

administrators of the rigor and intensity of the 

project, enabling them to value TAH and become 

advocates. 

 

A significant factor in the effectiveness of the 

Outreach Coordinator strategy is the quality of 

the person serving in that capacity.  In the case of 

The West as U.S. the project was able to secure an 

experienced teacher, school administrator, and 

historian in his own right, for the position.  The 

coordinator was able to bring expertise from his 

diverse career of 46 years to the project and, in 

his words, apply his experience to “new uses on 

behalf of our democracy.”  For the coordinator to 

be useful to a TAH project, that individual must 

have credibility among teachers, demonstrate 

knowledge of the field, earn respect by 

providing ongoing and useful technical 

assistance to participating teachers, and, in this 

case, be willing to travel thousands of miles in 

rural remote regions of the state.  The West as 

U.S. project was fortunate to find such an 

individual, but the importance of selecting the 

right person for the job cannot be understated.  
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To gain insight into the influence of The West as 

U.S. project on students, participating teachers 

were asked to administer a student attitudinal 

assessment to their students.  (See Appendix I 

for a copy of the instrument.)  The attitudinal 

assessment items were used previously with 

high school students of teachers who 

participated in a Bozeman TAH project during 

the 2004–2005 academic year and 2008–2009 

academic year.  For the 2010 assessment, 

students completed the questions in an online 

survey format. 

 

For the analysis of project influence on students, 

233 Bozeman School District seventh and eighth 

grade history students of teachers in The West as 

U.S. project were compared with a group of 

students whose teachers had not participated in 

a Teaching American History project.  Although 

not a tightly matched sample, the 772 students 

from two other Montana districts (Great Falls 

and Helena), whose teachers had not 

participated in a TAH grant, served as a 

comparison group. Data for both groups were 

gathered late spring 2010, before school ended 

for the summer.  Analyses of the responses from 

the two groups produced some interesting 

findings.  Data tables for the student assessment 

can be found in Appendix J. 

 

Middle school students of teachers in The West 

as U.S. reported significantly higher rates of 

agreement (percentage who “agreed” or 

“strongly agreed”) on items related to the 

relevancy of history than did students of non-

TAH teachers.  including the following:. 

• I will need a good understanding of history 

for my future work (40% v. 28%) 

• History is a worthwhile, important subject 

(64% v. 50%) 

• Understanding history will help me be a 

better community member (40% v. 30%) 

• I often see the connection between history 

and current events today (70% v. 58%) 

 

Middle school students of teachers in The West 

as U.S. as compared with students of non-TAH 

teachers reported higher percentages of agreeing 

or strongly agreeing with items on general 

attitudes toward history as well, including: 

• I enjoy learning history (58% v. 46%) 

• I can handle complex historical analysis in 

history (40% v. 35%) 

• I can get good grades in history (86% v. 

77%) 

• I would choose to take an extra history class 

if I could (22% v. 20%) 

 

Students of The West as U.S. teachers also 

reported higher rates of agreement on items 

STUDENT ASSESSMENT  

 
West as U.S. high school teacher Derek Strahn 

reviews course material with students.  
Photo Credit: Sean Sperry, Bozeman Chronicle 
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related to their personal experience as historians, 

including: 

• In history class I have learned to 

compare/contrast different views (65% v. 

52%) 

• I know how to analyze documents to help 

me understand history (48% v. 44%) 

• I have studied history through the 

experiences of diverse people with a variety 

of perspectives (47% v. 39%) 

• We almost always use primary sources in 

history class…(63% v. 50%) 

 

In addition, there were differences between the 

two groups of students’ self-efficacy as historians, 

with The West as U.S. students reporting greater 

agreement with items: 

• I could explain history we studied this year 

to friends or family members. (62% v. 50%) 

• It’s fun to discuss historic events. (44% v. 

42%) 

• Thanks to history class, I’m better at making 

a convincing argument. (53% v. 40%) 

 

Overall, students of The West as U.S. teachers 

reported higher rates of agreement on nearly all 

items.  Students with teachers not in The West as 

U.S. project posted higher rates of agreement on 

only two questions.  One of those was “History 

is one of my best classes” in which 48 percent of 

non-West as U.S students “agreed” or “strongly 

agreed” versus 38 percent of The West as U.S. 

students.  Upon closer examination, when the 

“somewhat agree” level is included into the 

agreement category, the profile on this item 

shifts so that slightly more West as U.S. students 

agree, to at least some extent, that history is one 

of their best classes (77% v. 74%). 

 

The other item in which students of teachers not 

in The West as U.S. project posted slightly higher 

rates of “agree” or “strongly agree,” was “I 

know I could discuss historical documents with 

a history expert.” Twenty-six percent of non–

West as U.S students agreed or strongly agreed 

versus 25 percent of The West as U.S. students.  

Although this difference would not be 

considered significant by any measure, it 

becomes less so upon closer examination, when 

the “somewhat agree” level is included into the 

agreement category.  In that case, the profile 

shifts to slightly more agreement among The 

West as U.S. students that to at least some extent, 

they could discuss historical documents with an 

expert (60% v. 55%). 

 

The greatest difference between the two groups 

was reported in area of: 

• History is a worthwhile, important subject. 

(64% of West as U.S. students “agreed” or 

“strongly agreed” vs. 50% of non-TAH 

students) 

 

 

Subscales 
 
Four subscales make up the attitudinal 

assessment: relevancy of history, attitudes 

toward history as a subject area, personal 

experience of students as historians, and self-

efficacy as historians.  Figure 2 presents 

averages for The West as U.S. project and 

comparison students. 2010 project students 

showed statistically significant higher ratings 

over the comparison students for each of the 

subscales: 

 

Although the students of The West as U.S. 

teachers and the comparison group were not 

carefully matched samples, findings suggest 

there may be important differences in the 

attitudes of students who had an experienced 

West as U.S. teacher as compared with those 

who did not.  Findings provide evidence of 

statistically significant differences between the 

two groups, across all subscales, as shown in 

Figure 3 and Table 8. 
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Table 8 
Comparison of Means for Survey Sub-Scales on Histor y Attitudes 
for 2009-2010 Students of Teacher Participants in The West as U.S. and Comparison Students 
 

Subscale 1 Groups N Mean 
Std. 

Deviation Sign.  2 
Effect 
Size3 

Attitudes toward History West as U.S. 277 4.3 0.9 
.020 

0.19 

(Small) Comparison 773 4.1 1.1 

Relevancy of History West as U.S. 277 4.4 1.0 
.000 

.30 
(Small) Comparison 773 4.1 1.0 

Personal Experience with 
History 

West as U.S. 276 4.4 0.9 
.000 

.21 
(Small) Comparison 773 4.2 1.0 

Personal Self Efficacy as a 
Historian 

West as U.S. 277 4.2 1.1 
.002 

.18 
(Small) Comparison 773 4.0 1.1 

 
1Subscale scores were derived from an average of items in the index.  For all questions a higher rating indicates a 

more positive response. 
2 Significance, using the conventional level for rejecting the null hypothesis (p=.05). Calculated using 

Independent Samples t test for Equality of Means, 2-tailed. 
3  

 Effect size (used to indicate the magnitude of an obtained result or relationship) was calculated using Hedge’s 

g. Effect sizes are generally defined as small effect (>=.15 and <.40), medium effect (>=.40 and <.75), large 

effect (>=.75 and <1.10), very large effect (>=1.10 and <1.45), and huge effect (>1.45) (Thalheimer & Cook, 

2002) 

Figure 3  
 

 
Subscale Means on Attitudinal Assessment for Studen ts of The West as U.S. Teachers  
and Comparison Students.  
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Figure 4   
 

Percentage of Students Who Rated Themselves “Skille d” or “Very Skilled” on Items 
By Students of a West as U.S. Teacher and Comparison Group 
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Student Skills  
 
Nine items on the student assessment asked 

students to rate their level of skill on 

competencies of historians.  The assessment 

used a five-point scale ranging from “not at all 

skilled,” to “very skilled.”  On nearly all items, 

students of a West as U.S. teacher rated 

themselves as more highly skilled than did the 

comparison students.  The exceptions were the 

items  analyzing historic photos/artwork for 

which equal percentages rated themselves as 

“skilled” or “very skilled,” and analyzing 

historic documents; songs; cartoons; or posters, 

in which a slightly higher percentage of 

comparison students rated themselves as 

“skilled” or “very skilled.”   

 

A significantly higher percentage of The West as 

U.S. students rated themselves as “skilled” or 

“very skilled” in the following areas (West as 

U.S. students versus comparison group 

percentage are in parentheses). 

• Making a convincing argument based on 

evidence (60% v. 51%) 

• Making a presentation in class (68% v. 52%) 

• Expressing myself in writing (64% v. 51%) 

 

See Appendix J for data tables of responses by 

category.  Figure 4 presents percentage 

agreement of The West as U.S. project and 

comparison students.  
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The following section documents specific 

performance measures and data associated with 

project objectives.  These data were selected for 

reporting on The West as U.S. Year 3 (2009–2010) 

Grant Performance Report submitted to the 

United States Department of Education. No 

deviations from the approved evaluation plan 

were made. 

 

 

Objective (1) To increase teachers’ 
knowledge of American history  
 
Performance Measure 1.a: Increase teachers’ 
knowledge of major themes and narratives of 
three crucial turning points in American 
history. 
 

First type of measure:  Quantitative  

When collected:  Annually, pre-participation 

and post-participation 

Method used: Teacher survey administered to 

all participants at baseline and annually 

(multiple pretest-posttest design) 

How data analyzed: Matched sample frequency 

distributions (Matched pre-post survey: N=32) 

One indication of progress on this objective is 

teachers’ self-report of knowledge of central 

themes of American history (survey item 

E5).  

**Pre E5: 11/32 (35%) 

**Post E5: 25/32 (78%)  “moderately” or 

“strongly” agreed that they “have a lot of 

knowledge of the central themes of 

American history.” 

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished as evidenced by 

significantly higher levels of agreement pre-post 

participation. 

 

Second type of measure:  Quantitative 

When collected:  Post-Fall Colloquium, 2009  

Method used: Retrospective pre-post session 

self-ratings on Year 3 content knowledge 

(Responses from participants : N=23)  

How data analyzed: Comparison of index 

ratings.  Index comprised of four content 

questions regarding The Urban West, 1900-

1955.  (1-5 rating scale: “5”= “very high” 

level of understanding of topic) 

**Pre-Fall Colloquium: 11/23 (48%) ratings of 

“high” or “very high” knowledge in one or 

more topics  

**Post- Fall Colloquium: 20/23 (87%) ratings of 

“high” or “very high” knowledge in one or 

more topics 

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished as evidenced by 

strong gains in retrospective pre-post ratings. 

 
Performance Measure 1.b: Increase teachers’ 
understanding of historical inquiry, 
especially primary and secondary sources as 
well as museum-based artifacts. 
 

Type of measure:  Quantitative  

When collected:  Annually, pre-participation 

and post-participation 

Method used: Teacher survey administered to 

all participants at baseline and annually 

(multiple pretest-posttest design).  Matched pre-

post survey n=22. 

How data analyzed: Comparison of index mean 

ratings.  Index comprised of five questions 

regarding modeling of historical reasoning 

(R1, R3, R5, R7, R9).  (1-5 rating scale: 

“5”=used practice “almost every history 

class period”)   

**Pre index mean=2.8 (s.d.=.9) 

**Post index mean=3.2 (s.d.=.8) 

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished as evidenced by 

statistically significant (p=.05) increases in mean 

ratings.  Effect size=.48 (medium effect).  

ACCOMPLISHMENT OF OBJECTIVES 
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(2) To improve the quality of 
American history instruction 
 
Performance Measure 2.a: Build capacity for 
teachers to effectively use primary 
andsecondary sources as well as museum-
based artifacts to understand multiple 
viewpoints of historical figures and 
historians. 
 
Type of measure:  Quantitative  

When collected:  Annually, pre-participation 

and post-participation 

Method used: Teacher survey administered to 

all participants at baseline and annually 

(multiple pretest-posttest design) 

How data analyzed: Matched sample frequency 

distributions (Matched pre-post survey N=32) 

One indication of progress on this objective is 

teachers’ self-report of frequency of use of 

pictorial materials (e.g., historical 

photos/drawings) in their history teaching 

(survey item H9).  

**Pre H9: 14/32 (44%) reported using pictorial 

materials (e.g., historical photos) “often” or 

“almost every history class period.” 

**Post H9: 23/32 (72%) reported using pictorial 

materials (e.g., historical photos) “often” or 

“almost every history class period.” 

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished as evidenced by 

significant increase in use of pictorial materials. 

 

Performance Measure 2.b: Build capacity for 

teachers to effectively collaborate in 

Professional Learning Teams 

Type of measure:  Quantitative  

When collected:  Annually, pre-participation 

and post-participation 

Method used: Teacher survey administered to 

all participants at baseline and annually 

(multiple pretest-posttest design).  Matched pre-

post survey N=32. 

How data analyzed: Comparison of index mean 

ratings.  Index comprised of 3 questions 

regarding professional support for teaching 

history (G1, G2, G3).  (1-6 rating scale: 

“6”=strongly agree with disposition) 

**Pre index mean=4.0 (s.d.=1.2) 

**Post index mean=5.2 (s.d.=.8) 

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished as evidenced by 

statistically significant (p=.05) increases in mean 

ratings of professional support for teaching 

history.  Effect size=1.2 (very large effect). 

 

 

(3) To increase student achievement 
and improve student attitudes toward 
studying history 
 
Performance Measure 3.a: Increase students’ 
understanding of the major themes and 
narratives of the three critical turning points 
in American history. 
 

Type of measure:  Quantitative. 

When collected May 2010  

Method used: Student questionnaire 

administered to 277 seventh and eighth grade 

history students in The West as U.S. TAH grant 

participant classrooms and 772 history students 

from two other Montana districts with teachers 

NOT participating in a TAH grant (comparison 

group). 

How data analyzed: Frequency distribution 

using SPSS. One indication of progress on 

this objective is students’ self-report of their 

ability to explain history they studied during 

the year, to friends or family members. 

(student questionnaire item 4). (“strongly 

agree” to “strongly disagree” rating scale) 

**170/277 (61%) students of The West as U.S. 

teachers “agreed” or “strongly agreed” that 

“[They] could explain history [they] studied 

this year, to friends or family members.”   

**384/772 (50%) students of NON-West as 

U.S. teachers “agreed” or “strongly agreed” 

with the statement (comparison group). 

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished.  Students of 

teachers who participated in The West as U.S. 

reported significantly higher rates of confidence 

in their understanding of material studied 
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during the year as compared with students of 

NON-West as U.S. teachers. 

 
Performance Measure 3.b: Increase students’ 
use and analyses of primary sources 
(including artifacts) …during three critical 
turning points in American history. 
 

Type of measure:  Quantitative. 

When collected May 2010  

Method used: Student questionnaire 

administered to 277 seventh and eighth grade 

history students in The West as U.S. TAH grant 

participant classrooms, and 772 history students 

from two other Montana districts with teachers 

NOT participating in a TAH grant (comparison 

group). 

How data analyzed: Frequency distribution 

using SPSS. One indication of progress on 

this objective is students’ self-report of their 

use of primary sources (student 

questionnaire item 14). (“strongly agree” to 

“strongly disagree” rating scale) 

**174/277 (63%) students of The West as U.S. 

teachers “agreed” or “strongly agreed” that 

“We almost always use primary sources in 

history class (e.g. maps, journals from the 

time period, speeches, photos, etc.)” 

**388/772 (50%) students of NON-West as 

U.S. teachers “agreed” or “strongly agreed” 

with the statement (comparison group) 

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished.  Students of 

teachers who participated in The West as U.S. 

reported significantly higher rates of use of 

primary sources in their history classes as 

compared with students of NON-West as U.S. 

teachers. 

 

 
Performance Measure 3.c: Increase students’ 
skills in using multiple sources from many 
perspectives to understand an historical 
event. 
 

Type of measure:  Quantitative. 

When collected May 2010 

Method used: Student questionnaire 

administered to 277 seventh and eighth grade 

history students in The West as U.S. TAH grant 

participant classrooms, and 772 history students 

from two other Montana districts with teachers 

NOT participating in a TAH grant (comparison 

group). 

How data analyzed: Frequency distribution 

using SPSS. One indication of progress on this 

objective is students’ self-report of the extent to 

which their history studies included learning 

about the experiences of diverse people (student 

questionnaire item 10). (“strongly agree” to 

“strongly disagree” rating scale) 

**130/277 (47%) students of The West as U.S. 

teachers “agreed or “strongly agreed” that 

“[They] have studied history through the 

experiences of diverse people with a variety 

of perspectives.” 

**299/772 (39%) students of NON-West as 

U.S. teachers “agreed or “strongly agreed” 

with the statement (comparison group) 

Deviations from approved evaluation plan:  

None.  

Benchmark: Accomplished. Students of teachers 

who participated in The West as U.S. reported 

significantly higher rates of studying diverse 

people with a variety of perspectives as 

compared with students of NON-West as U.S. 

teachers.    

 
Performance Measure 3.d:  Increase 
students’ understanding of the relevance of 
history to their own lives. 
 

Type of measure:  Quantitative. 

When collected May 2010 

Method used: Student questionnaire, 

administered to 277 seventh and eighth grade 

history students in The West as U.S. TAH grant 

participant classrooms, and 772 history students 

from two other Montana districts with teachers 

NOT participating in a TAH grant (comparison 

group). 

How data analyzed: Calculation of index mean 

ratings with negatively worded items reversed 

sothat  higher rating consistently indicates 

preferred level of agreement.  (1-5 rating scale: 
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“5”=strongly agree with disposition.)  Index 

comprised of four questions regarding relevance 

of history in students’ lives (Item 6: “I will need 

a good understanding of history for my future 

work.”  Item 7: “History is a worthwhile, 

important subject.”  Item 9: “Understanding 

history will help me be a better community 

member.”  Item 14: “I often see the connection 

between history and current events today.”  

**Mean rating on Relevancy Index=4.4 for 

students of The West as U.S. teachers 

**Mean rating on Relevancy Index=4.1 for 

students of NON West as U.S. teachers 

(comparison group) 

Deviations from approved evaluation plan:  

None.  

Benchmark: Accomplished. Students with 

teachers who participated in The West as U.S. 

reported significantly higher rates of 

understanding of the relevance of history to 

their lives.  

 
Performance Measure 3.e : Increase students’ 
interest in pursuing further historical study. 
 

Type of measure:  Quantitative. 

When collected May 2010 

Method used: Student questionnaire 

administered to 277 seventh and eighth grade 

history students in The West as U.S. TAH grant 

participant classrooms, and 772 history students 

from two other Montana districts with teachers 

NOT participating in a TAH grant (comparison 

group). 

How data analyzed: Calculation of index mean 

ratings with negatively worded items reversed 

so that higher rating consistently indicates 

preferred level of agreement.  (1-5 rating scale: 

“5”=strongly agree with disposition.)  Index 

comprised of 5 questions regarding self-efficacy 

with history learning, and attitudes toward 

history coursework  (Item 1: “I enjoy learning 

history.”  Item 2: “History is one of my best 

classes.”  Item 3: “I can handle complex 

historical analysis in history class.”  Item 5: “I 

can get good grades in history.”  Item 8: “I 

would choose to take an extra history class if I 

could.”   

**Mean rating on Attitudinal Index=3.3 for 

students of The West as U.S. teachers 

**Mean rating on Attitudinal Index=3.1 for 

students of NON West as U.S. teachers 

(comparison group) 

 

Deviations from approved evaluation plan:  

None.  

Benchmark: Accomplished to some extent. 

Students with teachers who participated in The 

West as U.S. reported slightly more positive 

attitudes toward history classes, and general 

interest in pursuing further historical study.  

 

 

(4) To disseminate the project to 
teachers throughout Montana 
 
Performance Measure 4.a: A network of key 
teachers from the region covered by the 
project will be built. 
 

Type of measure:  Quantitative  

When collected: Fall 2010 

Method used: Document review 

**37 teachers participated in at least one TAH 

professional development offering in Year 3.  

Nineteen teachers completed the academic 

year as active participants (attending 75% of 

professional development activities).  The  

23 rural teachers worked with one or more 

of the 10 mentor teachers from the previous 

Bozeman TAH projects.  Over the course of 

the 3-year project 67 teachers participated in 

at least one activity. 

How data analyzed: Analysis of documents and 

records.   

Deviations from approved evaluation plan:  

None. 

Benchmark: Accomplished. 

 

 
Performance Measure 4.b: Outreach 
coordinator will visit outlying schools at 
least three times/year to help teachers 
strengthen and improve their understanding 
and teaching of traditional American history. 
 

Type of measure:  Qualitative  
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When collected: Spring 2010 

Method used: Review of site visit field report, 

debrief with coordinator. 

**17 out of the 25 (70%) rural teacher 

participants were visited at their schools by 

the roving Outreach Coordinator, spring 

2010.  

How data analyzed: Analysis of field report.  

Deviations from approved evaluation plan:  

Outreach coordinator visits were initially 

planned to take place three times per year.  

However, it became clear after the first grant 

year that this was prohibitively expensive and 

not as useful to participating teachers as an 

ongoing technical assistance plan through a 

blended model of interactions.  In Year 3 the 

support structure was refined to include one site 

visit per year, touching base during professional 

development sessions, and regular support 

electronically through the website and email. 

Benchmark: Accomplished.   

 
Performance Measure 4.c: Participants will 
have opportunities to present their 
projects…to their peers at the Montana 
Education Association (MEA) annual 
meeting.  

 

Type of measure: Qualitative 

When collected: Fall 2009 

Method used: Teacher presentation of projects, 

review of electronic postings 

**9 of the 12 active rural teacher, presented 

projects at the June 2010 Summer Institute.  

During the fall 2009 colloquium, held in 

conjunction with MEA 2009, The West as 

U.S. P.I.s and director offered MEA 

sessions, and the conference served as a 

recruiting opportunity.  

**Projects for previous years were posted on the 

wiki as they were completed.  The 

restricted site allowed grant participants to 

access teacher projects with password 

protection; however Year 3 projects were 

not posted.   

How data analyzed: Review of presentations 

and posted documents, evaluator participation 

in fall colloquium. 

Deviations from approved evaluation plan: 

None.  

Benchmark: Accomplished, in terms of 

opportunities provided.  Participants did have 

opportunities to present their projects to peers at 

MEA. The fall colloquium was held in Billings 

intentionally to coincide with the annual 

meeting and facilitate presentation.  However, 

even though participants were encouraged to 

present at MEA, and project completion (for 

Year 2) was coordinated to align with the 

meeting, rural teacher participants did not seize 

the opportunity. 

 
Performance Measure 4.d: The Montana 
Council for History Education will continue 
to grow. 
 

Type of measure:  Quantitative, 

count/documentation 

When collected:  Annually 

Method used: Review of documentation.   

How data analyzed: Count of MCHE members: 

**2005=7 

**2006=9 

**2007=7 

**2008=23 

**2009=41 

**2010=38 

Deviations from approved evaluation plan:  

None. 

Benchmark:  Accomplished, as evidenced by 

membership current to 2010.  Some teachers 

with expired memberships in 2010 are 

expected to renew their memberships, 

increasing membership to at least 2009 

levels. 
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GPRA Performance Measure 1: The 
average percentage change in the 
scores (on a pre-post assessment of 
American history) of participants who 
complete at least 75 percent of the 
professional development hours 
offered by the project. The test or 
measure will be aligned with the TAH 
project and at least 50 percent of its 
questions will come from a validated 
test of American history. 

Type of measure:  Quantitative 

When collected:  Annually pre-post 

Method used: Assessment of teacher content 

knowledge, 50 percent of items from a 

nationally validated assessment (NAEP, SAT 

II Subject Test, and AP U.S. History released 

items). 

How data analyzed: Year 3 assessments were 

scored by two trained raters using a scoring 

guide. Rubrics use a 1-5 scale with 

“5”=Exemplary Understanding.  Only valid 

matched pretest-posttests for teachers who 

completed at 75 percent of the professional 

development hours were used in the analyses 

(N=16).  

Deviations from approved evaluation plan:  

None. 

Benchmark:  Accomplished as evidenced by 

development of a blueprint for a U.S. history 

assessment that will be validated for the TAH 

population.  The assessment for Year 3 (1900-

1955) involved historians, TAH mentors, 

project participants and external evaluators 

in the development.  Assessment was pilot 

tested, and scored by independent raters.  

Ninety-four percent of participating teachers 

(15/16) posted gains in Year 3 from their pre-

participation in the project to post-

participation ratings.  Interestingly, the one 

teacher who did not post gains is an 

exemplary mentor teacher, who rated the 

highest pre-participation score, suggesting 

that the instrument may not be sensitive at 

the highest range of scores.  Findings include: 

 

**Matched pre-post data for both mentors and 

rural teacher participants showed 94 percent 

(15/16) rated gains in content knowledge; 88 

percent (14/16) posted gains in pedagogical 

knowledge. 

**Matched pre-post data for Rural Teacher 

Participants showed 100 percent (7/7) rated 

pre-post gains in content knowledge; 86 

percent (6/7) posted pre-post gains in 

pedagogical knowledge. 

**Matched pre-post data for mentors showed 89 

percent (8/9) rated pre-post gains in content 

knowledge; 89 percent (8/9) posted pre-post 

gains in pedagogical knowledge. 

Average pre-post total ratings were summed for 

project teachers with 30 points as a total 

possible score in content knowledge (5 points 

per 6 items).  Participants’ responses scored 

an average of 16.5 points on the pre-test, and 

21.6 points on the post-test.  Twenty possible 

points comprised the pedagogical knowledge 

scale (5 points per 4 items).  Participants 

scored an average of 8.8 points on the pre-

test and 12.6 points on the post-test.   

Average percentage change in the scores were 

calculated for the matched pre-post 

assessments by calculating the percentage of 

total points for the average pre-test compared 

with percentage of total points for the 

average post-test rating. 

**Average pre-post percentage change for all 

teachers: 17% (Pre: 55%, Post: 72%) in 

Content Knowledge, 19% (Pre: 44%, Post: 

63%) in Pedagogical Knowledge 

**Average pre-post percentage change for 

Mentors: 17% (Pre: 59%, Post: 76%) in 

Content Knowledge, 18% (Pre: 51%, Post: 

69%) in Pedagogical Knowledge 

**Average pre-post percentage change for Rural 

Teacher Participants: 16% (Pre: 51%, Post 

67%) in Content Knowledge, 19% (Pre: 36%, 

Post: 56%) in Pedagogical Knowledge 
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GPRA Performance Measure 2: The 
percentage of TAH participants who 
complete 75 percent or more of the 
total hours of professional 
development offered. Grantees will 
be expected to provide data on the 
two measures. 

Type of measure:  Quantitative, 

count/documentation 

When collected:  Annually 

Method used: Review of participation rates.   

How data analyzed: Calculated percentage 

**51percent (19/37) completed 75 percent or 

more of total hours of professional development 

offered. 

Deviations from approved evaluation plan:  

None. 

Benchmark:  Accomplished as evidenced by 

more than half of the participants in Year 3 

completing 75% or more of the total 

professional development hours offered. 
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Evidence from the full span of data collection 

strategies suggests the project accomplished its 

intended objectives.  Furthermore, experienced 

The West as U.S. “mentor” teachers and 

participating rural teachers developed as a 

learning community; drawing on each other as 

resources.  Feedback from each professional 

development event in Year 3 and throughout the 

project documents the positive influence of the 

training sessions on teachers’ knowledge, 

pedagogy, confidence, and enthusiasm for 

teaching history.  

 

 

Teacher Content Knowledge and 
Pedagogy 
 

The assessment of teacher content and 

pedagogical knowledge showed gains in both 

areas critical to effective history education.  The 

unique assessments developed for, and 

implemented in, project Year 2 and Year 3 

created an authentic assessment tailored to the 

inservice population, with items drawn from 

nationally validated assessments of U.S. history. 

Results of the Year 3 assessment showed mentor 

teachers as well as rural participating teachers 

gained in their understanding of content and 

pedagogy addressed during the year.  

Significantly, both groups made gains, 

suggesting the value of the project to teachers 

regardless of their experience or understanding 

when they began participating.   

 

 

Classroom Implementation 
 

The annual teacher survey on strategies used to 

teach history, pedagogy, self-efficacy, 

professional support and proficiency with 

standards, documented teachers’ self-reported 

gains on all subscales.  Areas of greatest impact 

were reported to be in self-efficacy with history 

pedagogy and professional support for teaching 

history.  

 

 

Influence of Long-term Involvement 
 

For mentor teachers, the influence of this project, 

as well as involvement in previous Teaching 

American History projects, was profound.  Over 

their five to seven years of involvement, mentors 

showed changes in their pedagogy, their 

understanding of history, their network of 

colleagues, their leadership, and an increased 

appreciation for high quality professional 

development as modeled by the projects.  Most 

significantly, mentors grew to see themselves as 

knowledgeable historians in their own right, 

who conveyed their enthusiasm for the subject 

to students and colleagues.  For many teachers, 

comments reflecting these changes emerged 

after the first few years of involvement—

suggesting the benefit of long-term participation 

in professional development of this nature. 

 

 

Roving Outreach Coordinator 
 

The Outreach Coordinator strategy proved to be 

a vital human link between the project and 

participating teachers in rural schools that were 

often small and isolated.  Challenges included 

travel time and travel conditions over the 

extensive area covered by the project, and 

arranging for meeting time with teachers during 

or after school.  However, successes appear to 

outweigh the challenges.  The strategy was 

effective in providing individualized technical 

assistance, and enabled the project to maintain a 

vital personal connection with participants who 

were spread geographically across a broad 

region.  

 

 

 

SUMMARY AND CONCLUSIONS 
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Student Attitudes and Skills 
 

Connecting changes in teacher understanding of 

content and pedagogical knowledge to changes 

in student achievement is a challenging 

endeavor for this as well as any complex, multi-

dimensional professional development 

initiative.  However, based on a sizable sample 

of students of The West as U.S. teachers, and 

comparison students who had not been 

involved in any Teaching American History 

project; students of The West as U.S. teachers 

reported more positive attitudes toward history.  

Students of The West as U.S. teachers reported 

more positive attitudes on subscales of general 

attitudes toward history, relevancy of history, 

personal experience with history, and personal 

self-efficacy as historians.  In self-reported skill 

ratings, students of The West as U.S. teachers 

reported greater skills than the comparison 

group in three significant areas: making a 

convincing argument based on evidence, 

making a presentation in class, and expressing 

themselves in writing.  Although the study of 

student attitudes used a sample of convenience 

rather than a carefully matched comparison 

group, the findings suggest the positive 

influence of the project on teachers and the 

likely translation of changes in teachers into 

improved learning outcomes for students. 

 

 

Overall 
 

A significant and positive influence of The West 

as U.S. project has been the consistency in 

leadership among the project team.  Over seven 

years and three Teaching American History 

grants, the leadership team has developed 

productive working relationships and the ability 

to draw on their many years of effective 

programming.  The benefits of these collegial 

relationships should be recognized as a vital 

contribution to the design and implementation 

of the project.  In conjunction with this core 

team, the regular participation of Professor 

Elliott West provided a personal link to previous 

presentations as well as opportunities to 

reinforce previous learning.  Participants 

unanimously appreciated Dr. West’s expertise 

and gained understanding while he modeled 

strategies for conducting an engaging “lecture.”  

 

An interesting lesson emerged early on in the 

project related to the development of 

professional learning teams.  The project 

envisioned these teams working in small 

regional groups with a designated mentor 

(veteran TAH teacher).  However, in practice, 

professional learning communities coalesced 

around specific topics of interest, and grade 

levels taught, with teachers and mentors 

engaging in discussions and technical assistance 

as needed.  This more organic approach was a 

better fit for the participants in this particular 

group and the leadership team responded well 

to adapting the project to best serve those 

participants.  

 

The leadership team is to be commended on a 

well-implemented and successful project that 

appears to have enhanced teacher content, 

pedagogical skills, and student attitudes while 

building a collaborative and sustainable culture 

for ongoing support for teaching American 

history.  
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Appendix A 
The West as U.S. Teaching American History Survey  Open-ended Responses 
 
Middle/High School (5-12) Teachers 
 

In what ways have you networked with other West as U.S. teachers on you projects or in 

developing instructional lessons/units?  

301  I haven't much lately, but I have consulted Dave about mountain men videos. 

302 I haven't done much networking outside of my building.  Brady and I usually have some 

"lively" discussions about content. 

303 For the most part, my networking has taken place during the TAH conferences.  I have 

contracted my mentor about materials for two lessons I was developing and I have 

utilized Dave Swingle's advice. 

304 My networking has extended to other TAH participants, generally at colloquiums when 

we have break times - mostly.  I know that I can contact other teachers in my district, but 

do that rarely.  I like the fact that colleagues in TAH are only an email away. 

305 At times I consult with other teachers in the District about implementation of lessons in 

that I usually tweak or glean ideas to adapt to my instruction.   

306 I must admit that the only such networking I have done has been at the conferences 

themselves, and when Dave visits.  I do share the materials and resources we get with 

other teachers in my area, through our Area Curriculum Committee. 

307 As we enter Year 3 of this project, it seems that there is more emphasis on history content 

rather than good lesson plans.  I would like to see that balanced out more. 

308 Collaboration on lessons 

309 At the conferences, I've networked/discussed/learned from other teachers by sharing 

project ideas, discussing methods, or historical books/topics.  However, aside from 

Dave's visits, I can't say I have much contact with West as US teachers.  The conferences 

are where it happens for me! 

310 I do not teach in the same system as other participants.  However, I have borrowed 

resources from TAH participants and have sought their expertise in ordering materials. 

311 I have mainly utilized resources presented and looked into them myself.  I have also had 

hours travelling with one who often enlightens me. 

312 Shared documents, photos, websites, ideas for how to teach various lessons.  Worked 

with Judy McKenna as our school librarian to develop unit resources and library lessons 

for research skills.  As a member of social studies curriculum leadership team, we have 

been rewriting district standards and coordinating with national and state standards. 

313 Since MEA, I have focused on my Masters in Math.  So I have done very little with TAH. 

I do use the Wiki to stay informed and get ideas from posted units and lessons 

314 I have used the colloquiums and the West as U.S. Wiki; also email 

315 I have contacted Dave and a few others in TAH for help in regard to resources and ideas. 
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316 This is my first opportunity to join the West as US group.  Fortunately, my cooperating 

teacher has provided me with the opportunity to attend this seminar and has 

demonstrated West as U.S. approaches to instruction 

317 The Wiki is a great resource to connect and share ideas.  I have gone online and viewed 

several projects and provided information and feedback.  I have shared my resources 

with other teacher in my building and shared with my student teacher. 

318 Only via direct contact at TAH events 

319 I am in email contact with several TAH participants and on occasion have shared 

information (mostly primary source materials such as art, music, and other documents) 

with teachers from other communities and within Bozeman 

 

What system or strategy have you found to be effective for organizing/cataloguing information 

from The West as U.S. sessions? 

 

301  I haven't done it - sorry! 

302 I download the PowerPoints and/or notes from the Wiki and save them in a folder 

specific to the class I will be using them for.  I keep my notes and/or any handouts in 

manila folders with a label that corresponds to the computer file and store it in a file 

cabinet that is specific to the class I will use it for. As I teach the classes, I make notes for 

each unit on what TAH Resources I have and any adaptations I need to make to them.  

Sometimes they sit in a pile beside my computer.   

303 I keep a notebook of the materials from each session.  Realistically I do best when I return 

to school from a TAH conference and implement an idea or two from my experience.  

Otherwise, the ideas fade in the folder on my shelf. 

304 I have a crate of books, materials, handouts, etc.  That I keep separated so I can relocate 

them with ease.  I also take notes on my laptop during colloquiums for two reasons - to 

process information and to keep a historical record (this sometimes is not very effective 

when we have terrific historians that keep me spellbound and I forget to 

write/summarize.) 

305 No response. 

306 I have an existing filing system for each of my courses that corresponds with their 

curricula.  Materials and resources from TAH I put in the file for each section of each 

unit.  As I conduct lesson planning, I utilize the materials. 

307 No response 

308 Paper file system and a file on my computer.  I add to this file from each session.  

309 I separate materials into two piles - materials I can use immediately (like this school year) 

to integrate into a lesson or to develop an upcoming unit, and the other materials go into 

a "TAH" Box/filing system.  The "items for immediate use" go into my unit files and mix 

with my "go-to" materials.  The rest I keep and file/refile at times to glean methods, ideas, 

photos, pedagogical ideas, etc.  But I've kept it all.  
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310 I often file materials with the other materials I currently have on a theme or topic.  Or, I 

make note of where I can locate these materials.  I also file information in large 

notebooks.   

311 I would love suggestions - my box is currently overflowing.  I know time is what I need 

to organize it and make it more user-friendly. 

312 Lots of binders and folders - this needs work.  I'm looking for ideas too! 

313 I use the binder we received last year to hold visuals and most handouts.  Since this is 

getting full, I have started using smaller folders.   

314 Laptop, Banker's boxes 

315 I have found that adding the information into the folders I have designed for other units 

is the best way.   

316 I don't know. 

317 The materials are organized chronologically in my file cabinet.  The CDs are the biggest 

help with all the related materials.  I have an organized digital file to help me plan and it 

is easier to share resources using this resource.   

318 Everything goes into the binder that was issued three years ago.  History is organized by 

date. 

319 Information is mostly organized and filed on my computer or in file cabinets.  

 

Elementary School (K-4) Teachers 
 

In what ways have you networked with other West as U.S. teachers on you projects or in 

developing instructional lessons/units?  

320 We were able to share projects.  I stole or borrowed great ideas and tweaked them for my 

purposes.  I found many new topics of interest. 

321 No response 

322 I have borrowed materials from other Bozeman teachers over the years, and "pick their 

brains" on a regular basis. 

323 No response 

324 No response 

325 I network mostly when we come together at a colloquium.  It's something I need to do 

better. 

 

What system or strategy have you found to be effective for organizing/cataloguing information 

from The West as U.S. sessions? 

 

320 I have historical tubs, each tub has my books, artifacts, fiction and non-fiction material.  I 

categorize these by main events.  I continue to gather resources for each theme. 

321 No response 

322 I have a notebook, file folders, and reams of notes that I keep in one of my file cabinets. 
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323 No response 

324 No response 

325 I have historical tubs; each tub has my books, artifacts, fiction, and non-fiction material.  I 

categorize these by main events.  I continue to gather resources for each theme. 
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Appendix B 
Winter Colloquium Feedback, February 2010 

 
What is your overall evaluation of this History Col loquium? 

  

ID Comment  
2 Elliott and Jim presented well.  I always learn a lot from Elliott.  Having him present to us 

numerous times over the years has changed my understanding of history and changed the way 
I teach.  Jim’s activities were good and I will use/adapt them for my classroom. 

3 EXCELLENT. Once again I found myself immersed in the story that is history.  When I leave 
the colloquium at the end of the day I want to immediately launch into the subject of history with 
my kids.  The history, pedagogy, and lesson ideas were all great.  There is no greater 
storyteller of history in my experience than Elliott.  I have worked hard to model more of my 
history teaching on his tyle and it ahs made a difference.  Jim’s lessons are ones I can draw 
from easily and I like the fact that he makes it look easy to do.  This has been one of the best 
ones!! 

4 Kari—Thanks for attending to the climate—nicely done.   
Jim had great, usable lessons-stuff I can use to hit the ground running on Monday. 
Elliott-yeah!  I love to listen to his stories and he prompts me to do more research, a sometimes 
difficult task for me—time wise. 

5 Best sectional I have attended. 
6 It is always excellent.   I appreciate Elliott’s scholarship and Jim’s energy with modeling 

lessons.  The shower curtain map idea is great!  Thank you for everything. 
7 5 stars.  Once again I am re-inspired and re-invigorated.  I appreciate both the quality of the 

presenters and the commitment of my colleagues. 
8 As always, I have been re-energized.  I have 2 or 3 ideas that I will incorporate into my 

curriculum when I return to school. 
9 Excellent! 

THANKS again— 
Well done! 

10 I thought this colloquium was very well planned and implemented. 
11 It was another successful and inspirational colloquium.  My experience and new information will 

bring a “shot” of creative ideas into my class. 
Thanks! 

12 Fabulous! 
13 Excellent—Even if I am/was “good” at something, the reinforcement is very useful. 
14 Excellent!  
15 I always go home with ideas I can immediately incorporate in my teaching.  I love these 

meetings and always feel they aer worth the hassle of a 3-4 day absence from class.  Also, 
Elliott West is easy to listen to and presents information in a very accessible, usable way. 

16 Outstanding as always!  Thank you. 
17 It was great!  I have a great deal to learn! 
18 This was a really incredible experience—I really enjoyed attending and was very impressed by 

the information provided. 
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ID Comment  
19 Excellent group of people. 

Great background. 
Would be wonderful if all the presentation and projects were grouped by era so that they are 
easy to access for planning and classroom use—If I am teaching the Civil War, I could just click 
Civil War and see all resources collected. 

20 This colloquium was a renewal of interest in history, my commitment to including other aspects, 
biography, documents, interesting items, into my own classroom delivery.  The historian grabs 
my interest, the teacher fuels the strategy, the learning specialist makes it seem possible.  I 
love the infusion! 

21 This was one of my all time favorites!  Every session/speaker offered something I can take 
back and put to use, either as a “stand alone” lesson or incorporated in what I already do. 
Thank you! 
Thank you! 

22 As soon as I leave I have to call a friend or family member and out gushes so much of what the 
day was about:  We talk about personal connections, lessons that can be used in the 
classroom or just fun factoids! Thank you!  My mouth is dry when I leave because sometimes I 
am so captivated I forget to swallow. 

23 The team was great! 
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Appendix C 
Participant Responses to Open-Ended Question on Ann ual Teacher Survey, 

June 18, 2010 
 

Part VI: In what ways has participation in The West as U.S. influenced your 
understanding of history and your teaching? 

Grade/Class  Response s from Secondary Level Participants  
World History 
High School 

I have been able to tie Montana into the larger world as a whole. Without the use of this 
program I would be doing my students a disservice by not providing my students the 
whole history of the US. I have also been able to show that even though we live in a 
remote area, we can still change the world. 

Grades 7 & 8 Very much stimulated my interest in history. It revitalized my interest to do more in-
depth history. 

AP  
US History 
High School 

Use of photos and art work in teaching in my English and history courses. Connections 
with teachers from several Montana school districts with whom I have shared ideas. I 
grade AP US History essays and have shared information from The West as US with 
others in that program. I have expanded my incorporation of hands-on and role-playing 
experiences into my teaching. I have expanded my history bibliography from my 
experience in this program. My exposure to professional historians has given me a 
greater sense of how historians work. 

US History 
Grade 11 

Greatly expanded my coverage of the West. 

AP  
US History 
High School 

The West as US has dramatically impacted my understanding of US History teaching 
methods, and overall professional development/involvement as a teacher. The following 
are some of the ways in which this program has had a positive influence: 1. 
Incorporation of Habits of Mind into classes; 2. Regular usage of primary source 
materials to promote critical thinking and encourage students to practice the "are of 
doing history"; 3. Members of Social Studies Curriculum Leadership team which has 
developed detailed, standards-based curriculum for US History; 4. Regularly sharing 
ideas and resources with other teachers; and 6. 2010 Gilder Lehrman Montana History 
Teacher of the Year.  

US History 
Grade 8 

 Bozeman TAH grants have changed my understanding of history AND the way I 
teach. I have learned a lot of skills including using the NCHE Themes and Habits of 
Mind, finding and using primary sources (of various types), identifying different points of 
view, identifying patterns in U.S. history, supporting an opinion about history, etc. Most 
of these were things I sort of knew how to do, but I feel much more comfortable doing 
them myself as I study history AND teaching and encouraging my students to do so.  
 This grant has reignited my own love of history, provided great content & 
resources, and provided a community of like-minded colleagues.  
 I now have more resources and ideas for teaching US history than I will ever be 
able to use! My teaching has changed as I have applied the techniques taught in TAH 
and my students have responded with enthusiasm. Documents, images, stories, 
connections, resources, research ideas, etc. have all been used.  
 I have participated in our Indian Education for All grant program (as participant and 
then mentor) and that has dovetailed well with TAH. I have also worked on our Social 
Studies Curriculum Leadership Team and used what I've learned in TAH to help write 
our new curriculum. Finally, I have shared a lot of materials, lessons, and resources 
with other teachers.  
 

Grade 5  To begin with, participation in this program has provided me with (and stabilized) 
my backbone of understanding and information; so I have a map in my mind of where I 
can go with my students as a guide. This is true regarding a number of eras. This 
content learning is what has most helped me to improve as a teacher of history.   
 In terms of what I do in the classroom, I now use primary documents far more, 
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Grade/Class  Response s from Secondary Level Participants  
simulations beyond what I did earlier and a richer approach to using biography. All that 
I do is more meaningful and more relevant to my students.  
 Beyond my classroom & students, I have been an active/vocal member of 
Bozeman's Curriculum Leadership Team for Social Studies. I am tremendously proud 
that, due much to my lobbying/arguing/explaining/advocating, the elementary portion of 
my district will NOT be using a textbook in the coming years. Rather they will be using 
real literature and primary documents. And teachers in the district who responded 
initially with fear are now enthusiastic after in-service. 

US History 
Grade 8 

 There are several ways that participation in The West as US has influenced my 
understanding of history and teaching. I have gained greater knowledge of the Western 
presence in the development of the United States. I also have access to a wealth of 
resources about this time period. Looking at the development of the West--and its 
impact on the U.S. as a whole--has definitely caused me to rethink the importance of 
this region.  
 In addition, I will be working with reviewing and possibly rewriting the social studies 
curriculum at my school. The knowledge and resources gained through TAH will 
definitely be a beneficial help in this process. 

US History  
Grades 10 & 
11 

The West as US has influenced my understanding and teaching of US and World 
History in many ways. The 3 that stand out to me are reading, lesson development and 
community involvement. Prior to joining West as US, I did not often pick-up history 
books for pleasure reading. Now I have a pile of interesting books for both pleasure 
reading and resources as a direct result. Also, I have developed a list of books of 
interest based on projects I have worked on and those mentioned during conferences. I 
feel better prepared to discuss the books I'm reading with colleagues. I've had an 
absolute blast watching and facilitating the research process of students on lessons 
developed through TAH. For each lesson I tried to use Problem-Based Learning (PBL) 
and incorporate Indian Ed for All. All student projects on Full Court Quest and Cold War 
were exciting and enlightening. Without the help and encouragement of fellow TAH 
people, I would not have pushed these projects to become such great units of study. 
Through the student projects, the community has also benefited. Students have 
become more interested in local history, as well as developed deeper relationships with 
people because of their contributions. With a bit more work, students will help bring a 
Hinsdale Walking Tour to life for all to enjoy. It is the result of a Full Court Quest group 
project. TAH has been fantastic! I will miss it, but hope to continue with project 
development and community history just the same. 

US History • District social studies CLT workshop. Gave feedback to curriculum maps. 
• Department Curriculum development group helping to select new materials.  
• Student teacher mentor/ supervising teacher advocate and sharing of materials 

with MSU student.  
• Parent/teacher night: spoke of my work in the summer to describe my own love of 

subject.  
• Confidence in research online: special collections. I now know where to go!  
• Confidence in depth & breadth in classroom. I have much more confidence to 

venture out of the text.  
• Self-esteem as seeing myself as an historian because I have been able to connect 

themes and habits of the mind to each unit of study! 
Ancient 
Civilization 

 This project has enhanced my understanding of US History and my participation 
was the reason my administrators felt I could be an accurate and effective 1 year 
American History instructor. Such confidence instilled additional confidence in my own 
confidence. My ability to tie together events, relate people and place in a broader 
scope.  
 My ability to incorporate the Habits of the Mind as a foundation helps me to be 
more inclusive of a variety of events/perspectives and to make Ancient History of 
civilizations to American History to current events. Students are more able to see the 
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Grade/Class  Response s from Secondary Level Participants  
relevance of history to their own future!  
I LOVE TAH.  
The facilitators, presenters, Jim, Bob, Danice, Phyllis, Kari and Elliot West were/are 
phenomenal!  
Thanks for the experiences! 

Grades 5 & 8 As an educational support specialist (speech pathologist) I have no control over what or 
how the history class is taught. I may give suggestions for accommodations but not 
content. Most of the time, when we work on assignments, we are "playing catch up" 
because we do not see the student's daily. After being a part of this summer institute I 
feel that incorporation of oral histories, artifacts, pictorial materials, simulations, would 
greatly aid students with disabilities. 

Grades 5 & 6 
combination 

This was my first time with TAH so I have not been able to fully participate. This last 
week has "opened my eyes" to the best practices for teaching history in which I would 
like more instruction. I will take the resources I've been given here, visit the website for 
more resources, and do my best at implementing them in the future. 

Various I applied it and still do to art lessons. I am on a museum board. Asst. Chair of a 
preservation committee 

 

 

 

 

Grade/Class  Responses from Elementary Level Participants  
Grades K,1,2 I have taken a role of leadership. I am helping to develop a history strand for k-2. I am 

instructing and sharing strategies of how and what to teach young students about 
history. I am now serving on the NCHE board of trustees. I present frequently at 
conferences. Thank you for all you have offered. 

Grades 3,4,5 Showed me so many interrelations and resources. I feel that if I don't know something I 
can find out about it easily and tie it in to prior knowledge. I have a better 
comprehension of the eras. Teaching is more fun and students are more engaged. I 
am more comfortable presenting to other adults. I have a great group of friends to use 
as resources. I know more places to bring my students, more primary sources to use 
and how to find sources for more. Background knowledge has increased. I know more 
facts and I experienced history. I am revved up, wanting to apply everything I learned. I 
can write lessons using standards, habits of the mind, and NCHE themes. I hadn't 
heard of the habits or themes before. I can see myself taking on a more active role in 
curriculum development and teacher training because of what I have learned, the 
confidence I gained, and resources I now have. 

Grade 5 The West as US has helped me continue to frame National Historic events within the 
West. In class discussion we inquire how has National History shaped the West but 
turn this around and ask how has the history of the West influenced the Nation. We too 
try and pull this idea to our Local History also. Students have become much more 
adept at looking at and drawing conclusions from primary sources. Students bring the 
History of the classroom from the class into their homes and are always bringing 
artifacts, stories, and family histories back to us. Parents have become very much 
involved in providing information. This has TAH has been me [sic] confidence in our 
local community and I now serve on the Friends board for our Local Museum. I have 
been asked by our school district to lead beginning or the year workshops. This 
summer I will participate in a Gilder Lerhman Summer Seminar in Cambridge, England: 
Civil Rights Movement 

Grade 5 • Helping other teachers with social studies lessons. 
• MT History Teacher of the Year (2003) 
• Bozeman Historical Excellence Award  (from Bozeman Planning and Historic 

Preservation Office) for history project. 
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Grade/Class  Responses from Elementary Level Participants  
• Presented at NCHE National Conference, MEA & MCHE –units developed through 

TAH 
• Helped write curriculum for African American Art Show 
• Am planning a year sabbatical to write historical biographies centering around 

Yellowstone. 
• Continue, every year, to help my students write a 60 page book about Bozeman 

history. 
• Have created several Websites about Bozeman history.  

Grade 3 I can teach with knowledge and confidence American History and link it to world 
events. 
 
 

Grade 3 Before TAH I used textbooks to teach history as a SMALL part of my social studies 
curriculum. Now I use history as the lens for teaching social studies in my classroom 
we utilize primary and secondary sources to investigate local history. We look at 
geography, economics, culture, etc. as it relates to the settlement of our areas. I try to 
help my students understand how the history of a place shaped its past and may shape 
its future. Due to my experiences with TAH I decided that it was important to be a part 
of the writing of our new social studies curriculum to help insure inclusion of history in 
the elementary grades. I intend to include teaching techniques and strategies in the 
district teacher guides that I first learned in TAH. The program has inspired in me a 
desire to disseminate what I have learned to others. 

 

 
 
 



 

Year 3 Final Report—The West as U.S. 
55 

 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX D 
 
 

The West as U.S. Summer 2010 
Teaching American History 

Cognitive Reflection 

 

 



 

Year 3 Final Report—The West as U.S. 
56 

 



 

Year 3 Final Report—The West as U.S. 
57 

Appendix D 

The West as U.S.  Summer 2010 

Teaching American History Cognitive Reflection 

Year Three: The Urban West 1900-1955 
 
 

Your Name: __________________________________Today’s Date: ______________ 
 (Please Print) 
 
 
 
Please circle the number of years you have 
taught including this year: 

1-3 years 4-6 years 7-9 years 
10 or more  

years 
 
 
 
Please circle 
   .…grades you currently teach: 

K 1 2 3 4 5 6 7 8 9 10 11 12 

Or.… level: 
 
Undergraduates 

 
Graduates 

 
Professional 
Development 

 
 
If you teach at a school, please answer the following questions: 

   Approximately how many students attend your school? _____________________ 
 
 
   What is your average class size?  ________________ 
 
 
   Approximately how many teachers teach at your school?  ___________________ 
 
 
Please list any (other than TAH) history-related workshops or professional development programs you 
have been involved with in the last three years: 
 
 
 
 
 
What are your favorite, recently-read history books?  
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1. How did many factory owners react to the formati on of unions in the 1800's and early 1900's?  
Briefly identify two reactions. 
 

Reaction 1: 

 

 

 

 

 

 

Reaction 2:  

 

 

The following question refers to the period (the late 1800's and 
early 1900's) during which workers began to form and join 
industrial labor unions. These unions had important effects on 
politics and economics in the United States.  
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2. Frame your answer to the following question in terms of the quote and maps below, as well as what 
you know of American history. 
 
 “A quiet [bureaucratic] revolution began in the West in the 1880’s and continued beneath the tumult of 
the Populist Revolt into the twentieth century.”  (R. White, 1993, p.391) 

 

 

 

 

 

 

 

 

 

 

 

 
2a. What was that “quiet revolution” referred to in  the quote above?   
 
 

 

 

 

2b. In the table below, briefly explain its origins  and significance as “revolutionary.”    
 

ORIGINS SIGNIFICANCE 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

3a.  Evaluate the soundness of this claim:   
“By 1880, the West beyond the Great Plains was the most urbanized region in the country.”   

In your response, you are free to agree or disagree.  Build an argument to support your interpretation in 
the left-hand column, accepting or rejecting the statement as the thesis of your response.  Provide 
evidence to support your thesis.  
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3b.  In the right hand column, identify key ideas you would want students to understand at the grade level 
you teach. 
 

3a. Evaluation of Statement 3b. Key Ideas for Grade  
Level:_____________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

4. To answer the next set of questions, examine the image below which appeared in Harper’s Weekly on 
February 18, 1871: 
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[Caption reads:] THE CHINESE QUESTION. 
COLUMBIA—“HANDS OFF, GENTLEMEN: AMERICA MEANS FAIR PLAY FOR ALL MEN.” 

 
4a.  Look at the image on the previous page.  What historical events would have led this statement 

and picture to appear in Harper’s Weekly magazine? 
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4b. What attitudes towards 
Chinese and other recent 
immigrants are suggested by 
the image on the previous 
page? 

4c. Who held  those 
attitudes? 

4d. How did these 
attitudes play out in 
ethnic and labor relations 
in the West from 1870 to 
1920?" 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

 
 
4e.  What specific teaching strategies would you us e to teach with this image?   
 Grade level: _____________ 
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5. America is a nation of immigrants, but immigration has often divided Americans.   
Frame your answer to the following question by analyzing the editorial cartoon, headline, and letters that 
follow. 
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Year 3 Final Report—The West as U.S. 
65 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dear Sir: 
 

Regarding present crisis we Japanese Labor 
Association hereby declare to join the General 
Strike sympathetically and to take steps with 
you.  We much appreciate that some local unions 
in organization of laborers here in Seattle have 
a good feeling towards us while the American 
Federation of Labor is still discriminating and 
refusing us to become members of their 
organization.   
 
 But, in fact, if we laborers through the 
worlds have a similar position against the 
capitalists, no matter what jobs we and what our 
nationality is then there should be no borders 
for the laborers and we should do our duty in 
helping to win this fight.  I, the director of 
this organization, have notified all members of 
this city to do their best to help this strike.  
Enclosed is a check for fifty dollars which we 
got in collection from our members. Please place 
it in supporting this general strike as we are 
heartily in sympathy with. 

(letter not signed) 
1919 
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5a.  In the table below, take a position on this question:  Did immigration unify or divide American 
workers?  In your response, use what you know of American history and the sources on the previous 
pages to support your position.   
 
5b.  In the right hand column, identify key ideas you would want students to understand at the grade level 
you teach. 
 

5a. Did immigration unify or divide American 
workers? 

5b. Key Ideas for Grade 
Level:________________ 
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6. The myth of the American West is largely one of communities being built by individuals and coming 
under attack from outside forces (Indians, outlaws, economic depression, etc.).  The following are two 
movie posters from the late 1930’s.   
Examine these images closely:   
 

 
 

 
6a. Use the chart below to note how people, objects , symbols, and text are used in the images 

above. 
 

People/Objects/Symbols/Text Meaning 
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6b. What do these images suggest about who  and what  will enable these 
communities to survive? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6c. What questions do the posters raise in 
 your mind? 

6d. Where could you find answers to 
 them? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 



 

Year 3 Final Report—The West as U.S. 
69 

Examine the Cold War postcard and the black-and-white photo on which it was based, below: 
 

 
 

 
7. How might Frederick Jackson Turner modify his ideas  about the “Significance of the Frontier in 
American History” in light of the images above? 
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Final Descriptions for Ratings  
The Urban West 1900-1955 

Teacher Assessment 
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Appendix E: Final Descriptions for Ratings, Year Three: The Urban West 1900-1955 
 

ITEM 1: How did many factory owners react to the fo rmation of unions in the 1800's and early 1900's?  Briefly 
identify two reactions. 

No/Minimal Understanding  
(1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

The response is inappropriate 
or partial.  Response: 
 
 
 

 The response appropriately explains two 
reactions of factory owners.  Response uses 
detailed bullets rather than just one word. 
Response demonstrates: 
� Understanding of  US history with described  

reactions such as: 

� Anger 

� Dismay 

� Violence 

� Threatened 

� Suppression/repression/intimidation, 
black listing propaganda against 
unions 

� “control,” take-over, bringing in the 
military/Pinkerton,  

� Threatened 

� Confrontational 

� Closed shop (employer only hires 
union workers and they must remain 
union members while employed) 

� Termination/locking out workers 

� Hiring scabs 

� Work with workers/support for union 
organizing 

� South as unfriendly to unions 

 
 

re The response accurately explains two reactions of factory 
workers.  Response describes: 
� Very clear interpretation of factory owner reactions. 

Identifies and supports descriptions with examples such as: 

� “Yellow Dog” contracts (worker agrees not to join a 
union while employed) 

� Hiring immigrants 

� Labor contract 

� Labor violence as a principal factor in western US 
history 

� “Great migration” of African Americans out of south 
opens door to re-locating factories in south 

� Use of convict labor in the south 
 
� Response includes specific historic events/groups such as. 

� Ludlow massacre 

� Mother Jones 

� Point out alliance between government and industry 
(e.g., involving government to suppress union activity) 

� Wobblies (Industrial Workers of the World) 

� Knights of Labor 

� Western miners 
 
 

 
 
 



 

Year 3 Final Report—The West as U.S. 
74 

ITEM 2: The “quiet revolution” origins and signific ance 

No/Minimal 
Understanding (1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

The response is 
inappropriate or partial.  
Response: 
� Uses nominal phrases 

only 
� Is inaccurate 
� Makes little or no 

connection to US 
history 

� Does not describe 
origins or significance 

 
 
 

 
(2a) The response appropriately identifies the 
“quiet revolution”  as the conservation/ 
environmentalist movement and/or national plan 
for conservation 
 
(2b) Response has internal consistency between 
origins and significance and shows “revolutionary” 
nature of idea.  Response identifies: 

� Significant people/organizations:  

o The People’s Party/The Populist 
Movement  

o Roosevelt, Muir, Pinchot 

o Sierra Club 

o Forest Service, Park Service, Bureau of 
Land Management 

� Situations that gave rise to the movement 
such as:  

o Over-use 

o Loss of hunting/outdoor recreation 
grounds 

o Habitat or wilderness loss 
 

� Significance such as: 

o  Government management of resources 

o Government as protector of common 
good 

o Importance of wise use strategies 

 
 
 
 

 (2a) The response accurately identifies the “quiet revolution.” 
 
 
 
 
(2b) Response links origins and significance, and shows 
“revolutionary” nature of idea.  Response describes specifics of 
significance such as: 

� Mixed use idea (recreation and economic resource) 

� Reaction away from “land to use”—hunting, fishing, mining, 
grazing, timber—traditional view of land for exploitation and 
development 

� Mentions both people and movements/organizations 

� Wilderness for its intrinsic value 

� Idea of private—federal partnership 

� Land preservation to prevent commercialization 

� Federal agencies as custodians of the people’s natural 
inheritance 

� Federal presence in land use 

� Ties conservationism with Progressive Era 

� Complexity of Westerners wanting to control the land while 
receiving federal dollars for special projects 

� The land belongs to all Americans and is our heritage.  It 
should be protected by government and not 
monopolized/exploited by enterprise 
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ITEM 3: “By 1880, the West beyond the Great Plains was the most urbanized region in the country.” 

No/Minimal 
Understanding (1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

(3a) The response is 
inappropriate or 
partial.  Response: 
� List of events 

with no 
explanation of 
their significance 

� Does not connect 
to Great Plains  

� Events are out of 
context 

� Is inaccurate 
 
 

 (3a) The response accepts or rejects 
the statement as the thesis of the 
response.   
� Demonstrates understanding of 

urbanization by 1800 and 
substantiates position with 
general examples such as:   

� Western population centers 
(Denver, Butte, San 
Francisco) or Eastern cities 

� Cities as transportation and 
commerce centers for 
western U.S. 

� Cities as international markets 

� Most of Western population 
lived in urban areas whereas 
Eastern suburbs were 
emerging by 1880 

 

 (3a) The response accepts or rejects the statement as the thesis of the response.   
� Demonstrates understanding of urbanization by 1800 and issues and makes a 

strong case for position.  Substantiates position with concrete and specific 
example(s) such as:   

� Growth of West in wealth and population 

� West as economic and political powerhouse  

� The “closing of the frontier” as announced by the director of the U.S. 
Census Bureau and Frederick Jackson Turner 

� Booms in copper, lumber, oil, growth in grain markets 

� In “modern” eastern cities upper and lower classes physically lived farther 
apart in the late 1800s 

� Gas, electricity, running water, sewers (infrastructure) 

� International trade  

� Connection to extractive industries 

� Counter arguments may be refuted.   

� Conclusion pulls together position and evidence, “proves” thesis. 
Pedagogy  (3b) 
� No connection to 

grade level 
 
 

 Pedagogy  (3b) 
� Identifies general ideas for grade 

level.  
� Identifies multiple reasons for 

urban growth such as: 

� Jobs 

� Transportation 

� Immigration 

� Western migration 
� May compare myth and reality in 

history 

 Pedagogy  (3b) 
Clearly & appropriately connects argument to detailed key ideas for grade level, 
such as:  

� Role of industrial developments (mining, railroads) in urbanization 

� Importance to urbanization of: 

� Immigrants 

� Transportation (trains, trolleys) 

� Western migration 

� Federal influences in the West  

� Age of extremes: prosperity & poverty, corruption & idealism 

� Relationship between eastern finance and western markets 
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ITEM 4: THE CHINESE QUESTION. 
COLUMBIA—“HANDS OFF, GENTLEMEN: AMERICA MEANS FAIR PLAY FOR ALL MEN.” 

No/Minimal 
Understanding (1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

The response is 
inappropriate or partial.  
The response does not 
correctly answer either 
part of the question.  
Response: 
� Uses nominal phrases 

only 
� Is inaccurate 
� Makes little or no 

connection to US 
history 

 
 
 
 
 
 
 
 
� No connection 

between historic 
events (4a) and 
attitudes suggested by 
magazine cover (4b-d) 

 

 The response answers all parts of the question, although one 
part gives a general statement without providing any specifics.  
 
Good understanding responses show coherence between 
events, attitudes, and, and how these attitudes played out in 
ethnic and labor relations in the West from 1870 to 1920 
 
(4a) Identifies historical events such as: 
� Transcontinental railroad 
� Post-Civil War reconstruction 
� Increase in number of immigrants 
� Attacks on immigrants in mining camps 
 
 
 
 
 
 
(4b) Identifies attitudes toward Chinese and other immigrants 
such as:  
� Immigrants as outsiders 
� Racism (jealousy, resentment, threats) 
� Stereotyping 
� Dehumanizing  
 
 
 
 
(4c) Attitudes were held by: 
� Immigrants who became U.S. citizens 
� Native-born Americans 
� Workers who could be displaced by immigrants 
 
(4d) How attitudes played out in West, 1870-1920: 
� Violence 
� Segregation 
� Discrimination 
� Legislative action to restrict immigration (e.g., Exclusion 

Act) 

 The response answers all three parts of the 
question. It shows an understanding of the problems 
expressed by the combination of the title and the 
illustration, as well as how the image could be 
effectively used in teaching.  
 
Exemplary understanding responses: 
(4a) Describe historical events that led to the 
question, such as those in rating 3.  Response 
shows deeper understanding.  It may also:  

� Provide an extensive list of events that 
influenced people’s opinion 

� Describe inter-connected events that may 
have led to the image and statement. 

� Describe multiple perspectives 
� Note ironies in the image and headline 
� Critiques stereotypes in the artwork 

 
(4b) Attitudes suggested by the image, such as 
those from rating 3.  Response provides greater 
depth.  It may also: 
� Explain (using specifics) that the attitudes of 

other Americans ranged from sympathy to 
paternalism to hostility 

� Isolation of immigrants meant they clung to 
customs, languages, and habits from home 
country—which threatened established 
American citizens 

 
(4c) Expands on groups described in (3) rating 
 
 
 
(4d) Response may include specific events/groups 
such as: 
� Chinese Exclusion Act barring Chinese from 

entering the U.S. 
� Growth of “China towns” 
� Boxer Uprising (about 1900) 
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No/Minimal 
Understanding (1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

Pedagogy  (4e) No 
connection to grade level 
strategies 
 

 Pedagogy  (4e) Specific teaching strategies appropriate for 
the designated grade level are identified, such as: 

� Activities that engage prior understandings 

� Formative and summative assessment strategies 

� Strategies to prompt student questions 

� Strategies to build factual knowledge 

� Approaches to developing a conceptual framework of the 
issue through multiple representations 

� Integrating magazine cover image into a larger unit 

� Use of metacognition through group work, reflection, or 
other engagement in students’ own learning 

� May mention Vital Themes/Habits of Mind 
 

 Pedagogy  (4e) Accurately connects historical 
events and attitudes to specific strategies for grade 
level such as those in rating 3.  It may also1:  

� Use learner-centered strategies with attention to 
preconceptions, and begins instruction with 
what students think and know 

� Use knowledge-centered strategies focused on 
factual knowledge, multiple perspectives, and 
how historians evaluate others’ claims 

� Use assessment strategies that make students’ 
thinking and learning visible as a guide for both 
the teacher and the student in learning and 
instruction 

� Use community-centered strategies that 
encourage a culture of questioning, respect, and 
risk taking 

 

Specific strategies are designed to prompt 
discussion and/or analysis. 
 
1 

Adapted from Donovan, M.S., & Bransford, J. D. (Eds). (2005). 
How students learn: History in the classroom. National 
Academies Press: Washington, D.C. 
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ITEM 5: Did immigration unify or divide American wo rkers? 

No/Minimal 
Understanding (1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

The response is 
inappropriate or partial.  
The response does not 
correctly answer any part 
of the question.  
Response: 
� Uses nominal phrases 

only 
� Is inaccurate 
� Makes little or no 

connection to US 
history  
 

 The response answers both parts of the question, although 
one part gives a general statement without providing any 
specifics. For instance, the response may take a position but 
not provide interpretation/integration of the sources.  
 
 
Good understanding responses have coherence between  
5a & b: 
(5a) The position taken “hangs together” through themes and 
documents such as: 

� “Old” versus “new” immigrants 

� Numbers of immigrants representing particular ethnic 
groups 

 
 

 The response answers both parts of the question. It 
shows an understanding of the historical context in 
which the documents were created, analysis of the 
documents, and meaningful ways to use the 
sources.   
 
 
Exemplary responses: 
(5a) Clearly tie events and documents to historically 
accurate meaning in context of time period, such as: 

� Relationship between race and class 

� Recognition of complexity in history 

� Tension between U.S. as country of immigrants 
and immigrants as threats to jobs or social 
status 

 
 

Pedagogy  (5b) No 
questions noted and/or no 
sources 
 

 Pedagogy   (5b)  
(5b) Ideas demonstrate awareness of historical context and 
key ideas appropriate for grade level such as. 
 

� Immigration 
� Role of immigrants to growth and development of the 

country 
� Racial discrimination/prejudice 
� Segregation 
� Use of primary sources to understand multiple 

perspectives 

 
 

 Pedagogy   (5b) 
(5b) Key ideas demonstrate indepth understanding 
of historical context and skill choosing teaching 
strategies. 
 
� Exemplary response shows understanding of 

patterns of social and political interaction: 
Change and continuity of class, ethnic, racial, 
and gender structure and relations; Migration, 
immigration, forces for social mobility and 
immobility; the conditions and aspirations of 
common people, and those of elites, and their 
effects upon political power and institutions.* 

 
 
* One of the Vital Themes adopted by NCHE (National Council 
on History Education) from: 
Bradley Commission on History in Schools. (2nd ed.) (2005). 
Building a history curriculum: Guidelines for teaching history in 
schools. Ohio: National Council for History Education.  
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ITEM 6: Myth of the American West poster analyses 

No/Minimal 
Understanding (1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

The response is 
inappropriate or partial.  
The response does not 
correctly answer any part 
of the question.  
Response: 
� Uses nominal phrases 

only 
� Is inaccurate 
� Makes little or no 

connection to US 
history 

� No connection 
between imagery (6a) 
and interpretation of 
artist’s message in 
historical context (6b)  

�  

 The response answers all parts of the question, although one 
part gives a general statement without providing any specifics. 
For instance, the response may connect people/objects to 
symbolic meaning (6a) but not provide interpretation (6b) or 
raise thoughtful questions (6c & 6d).  
 
Good understanding responses have coherence between 
6a,b,c,&d: 
(6a) Identified people/objects/symbols/text and meaning “hang 
together” through themes such as: 
� Women 
� Stagecoach 
� Indians 
� Weapons 
� Clothing 
� Lettering/graphics 
� Family 
� Book reference 
 
(6b) General interpretation described, such as: 
� Poverty 
� Stereotyping (gender, Indian) 
� Male dominance 
� Solidarity 
� Power of family 
 

 The response answers all four parts of the question. 
It shows an understanding of the historical context 
in which the image was created, analysis of the 
image itself, and meaningful interpretation of the 
image.   
 
Exemplary responses: 
 
(6a) Clearly tie people/objects/symbols/text  to 
historically accurate meaning in context of the era, 
as in rating 3. 

 
 
 
 
 
 

 
(6b) Convincing/compelling interpretation such as: 
� Gender issues (2 different takes in 2 movies) 
� Values--laden with moral judgment  
� Power & Powerlessness –victim  
� Myths of the Western U.S. 

 
 

 
 

Pedagogy  (6c&6d) No 
questions noted and/or no 
sources 
 
Questions unrelated to 
image, sources 
inappropriate or nebulous 
 

 Pedagogy   (6c&6d)  
(6c) Questions demonstrate awareness of historical context 
and ability to analyze the image. 
 
 
(6d) Multiple sources listed. 
 

 Pedagogy   (6c&6d) 
(6c) Questions demonstrate indepth understanding 
of historical context and skill in analyzing the image. 
 
(6d) Multiple, diverse sources listed 
� Sources include primary & secondary 
� Specific books, sites, sources are noted. 
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ITEM 7: Revised Frederick Jackson Turner frontier t hesis in light of Cold War postcard analyses 

No/Minimal 
Understanding (1) (2) 

Good Understanding  
(3) (4) 

Exemplary Understanding  
(5) 

The response is 
inappropriate or partial.  
The response does not 
correctly answer any part 
of the question.  
Response: 
� Uses nominal phrases 

only 
� Is inaccurate 
� Makes little or no 

connection to US 
history or Turner 

� No connection 
between imagery, 
interpretation of artist’s 
message in historical 
context, or frontier 
hypothesis  

 The response answers the question, although it gives a 
general statement without providing any specifics 
 
 
 
 
(7a) Response identifies Turner’s thesis— 
Based on the results of the Federal Census of 1890, he 
argued that the unsettled area had now become so broken by 
isolated bodies of settlement that the idea of a frontier in the 
westward expansion of the American continent was no longer 
valid. 
  
 
 
 
 
(7b) Good understanding responses have coherence between 
postcard imagery and Turner’s frontier ideas. 
 
� Connects to images through revised notions of frontier as: 

� New uses for land 

� Expanded notion of “frontier” as beyond natural 
resources 

 

 The response answers the question in full. It shows 
an understanding of the historical context in which 
the images were created, and how they might 
modify Turner’s ideas about the significance of the 
frontier in American History.   
 
(7a) Exemplary responses: 
Clearly tie images to historically accurate meaning 
in context of the era. 
 
Response may mention Turner’s attribution of the 
success of America to having a frontier and that the 
closing of the frontier raised concerns about 
America’s future as a global power. 
 
 
 
(7b) Convincing/compelling interpretation identifies 
how Turner thesis would have changed—or not.  
May include: 

� Role of federal government in West 
� Arms race 
� Science/technology as “frontiers”  
� “Frontier” becoming environment/shared 

planet on which we live 
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Appendix F 
The West as U.S. Teaching American History Survey for Secondary (5- 12) Teachers 

Please read these instructions. By giving this survey your serious attention, you will help this Teaching American History Grant project to 
improve.  The goal is to better understand the role of various educational materials and/or strategies in teaching and learning. There are no 
right answers – except honest and accurate ones. Regardless of your teaching experience or your attitude toward history, we want to 
know about your true opinions and what you really use in the classroom.   

Confidentiality. This survey is conducted by the Northwest Regional Educational Laboratory (NWREL). The purpose is NOT to evaluate you 
as an instructor, but to better understand how teaching strategies are being used in schools. Although the district may be provided with 
information about the overall, average responses, you may be sure that your individual answers will be closely guarded by NWREL and 
WILL NOT be provided to the district.  

The survey will take about 15-20 minutes.  

Part I: In the following section, please respond to questions as they pertain to ANY ONE of the history or history-

related social studies courses which you teach. 

Name of class you are using as a reference: _________________________________________________________ 

Last semester (or the last time you taught history), how often did YOU 
use the following strategies/materials in your history classes? 

Never  
or Very 
rarely 

Rarely  
1-3 

times 
per term  

Sometimes 
1-3 times 

each month 

Often 
Every other 

class 
period 

A lot 
Almost every 
history class 

period 

H1 Biography      

H2 

Collect oral histories (such as interviews with family/community members, eye-
witnesses to past events, or classroom visits from people with life experience 
related to historical topics) 

     

H3 Discussion to engage students in historical topics      

H4 Film or videotape      

H5 Internet resources      

H6 Lecture      

H7 Literature (such as well-founded historical fiction or true stories of history)      

H8 Museum artifacts/historical items       

H9 

Pictorial materials (for example, historical photographs, or drawings to 
illustrate historical events—excluding permanently displayed pictures in the 
classroom) 

     

H10 PowerPoint or other Multimedia presentations      

H11 

Primary documents/reproductions of primary documents (for example, reading 
and discussing the “Declaration of Independence,” diaries by participants in 
historical events, or first-hand accounts of historical events) 

     

H12 
Student research and writing history-related papers using primary and 
secondary sources 

     

H13 
Student conducted research and writing history-related papers using 
secondary sources only 

     

H14 History related student research not involving production of a research paper      

H15 Textbooks      

H16 
Experiential learning through arts, crafts, music, or technology projects related 
to historical themes and content 

     

H17 Other student presentations related to history themes and content      

H18 Re-enactments/role-plays/simulations/historical dramas      

H19 Student developed posters or displays      

H20 Timelines to explore or illustrate time or sequential order       

H21 Visits to a local museum or historic site for activities/exhibits related to history      

 (Over)→
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Last semester (or the last time you taught history), how often did YOU 
MODEL with your history class(es) how historians… 

Never  
or Very 
rarely 

Rarely  
1-3 

times 
per term  

Sometimes 
1-3 times 

each month 

Often 
Every other 

class 
period 

A lot 
Almost every 
history class 

period 

R1 …Arrive at different interpretations from a body of evidence.      

R3 …Reason from historical documents, artifacts, etc.      

R5 …Make different interpretations of historic personalities.      

R7 …Combine human stories and primary documents to resolve conflicting information.      

R9 …Develop “historical context” for the words and decisions of historical figures.      

 

Last semester (or the last time you taught history), how often did YOU 
ENGAGE STUDENTS in your history class(es) in the following activities 

Never  
or Very 
rarely 

Rarely  
1-3 

times 
per term  

Sometimes 
1-3 times 

each month 

Often 
Every other 

class 
period 

A lot 
Almost every 
history class 

period 

R2 Drawing conclusions based on historical evidence.      

R4 Interpreting history from historical documents or artifacts.      

R6 Using biographies or stories of historical figures to interpret history.      

R8 Taking a position based on their knowledge of a historical figure.      

R10 Analyzing and discussing selections from American founding documents.      

 
Part II.  Indicate how much you agree or disagree with each of the following statements: 

 

Statement Strongly 
Disagree  

Moderately 
Disagree  

Slightly 
Disagree  

Slightly 
Agree  

Moderately 
Agree  

Strongly 
Agree 

D1 I know of many exciting and effective ways to teach history.       

D3 
I’m not very confident about how to use non-text-based strategies 
in teaching history. 

      

D2 
I have a very good idea of how to use a variety of strategies and 
materials with students to teach history. 

      

D6 
I don’t know how to use many resources to build more successful 
learning experiences for students in history. 

      

        

E1 I often help others by sharing strategies for teaching history.       

E2 
If I have questions when teaching history, I can answer them 
through colleagues or other resources 

      

E3 
I don’t have much experience using different kinds of materials to 
teach history. 

      

E5 
I have a lot of knowledge of the central themes of American 
history. 

      

E6 I’m very comfortable using primary sources in my teaching.       

E8 
I’m uneasy in situations where I have to do something new with 
history materials. 

      

        

G1 
If I need help in teaching history, I usually find someone who can 
help me right away. 

      

G2 

It’s difficult to improve my teaching skills in history because 
usually there is nobody available whom I’m comfortable asking 
for help. 

      

G3 
Recent professional development activities have provided me 
with knowledge and skills I need to teach history effectively. 
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PART III: Please use the following scoring guide to rate your experience in the area of social studies 
 

Inexperienced Novice Near Proficient Proficient Advanced 

• I have mentioned this in my 
classes. 

• I have provided students 
with some experience with 
this in my classes. 

• I have some ideas and 
experience with this from 
trying it in my classes. 

• I regularly work on this idea 
with students in my classes. 

• I have often worked on this.  I 
provide concrete examples of 
what it “looks like” in practice. 

• I have a general sense of 
how to apply this idea in 
teaching, but no specifics. 

• I can think of a few 
examples of how to apply 
this to teaching. 

• I have used this in structured 
ways. 

• I have applied this idea in 
teaching. 

• I have tried this idea in 
numerous ways in teaching. 

• I would need a lot of help to 
design lessons in this area. 

• I could design a lesson in 
this area with some help 
and feedback. 

• I know enough about this 
area that I could design 
lessons around it. 

• I understand this well enough 
to include it in planning 
lessons/units. 

• I regularly integrate this into 
new lessons/units. 

 

 

My Experience with Helping Students to:  Inexperienced Novice Near Proficient Proficient Advanced 

SSS Meet Montana Social Studies Standards      

S4b 
Understand how ordinary people have exemplified values 
and principles of American democracy. 

     

S4c 
Understand how historic figures have exemplified values and 
principles of American democracy. 

     

S4d 
Understand events that celebrate and exemplify fundamental 
values and principles of American democracy. 

     

 
Part IV. We ask for your name and background information for two reasons: a) so we can link your answers on this survey to your 
answers on previous/future surveys, and b) so we can contact you to clarify your answers if necessary, or to follow up on any 
comments or questions you may have. 
 

 

Your Name: ___________________________________________ Today’s Date: 
_________________________________ 
 (Please Print) 
 

What is your gender?   Female  Male 

 
 

Please circle the number of years you have 
taught including this year: 

1-3 years 4-6 years 7-9 years 10 or more years 

 
 

Please circle all grades you currently teach: K 1 2 3 4 5 6 7 8 9 10 11 12 

 
How many students are in each of your history classes? 
 
 
 
How many times per week do you teach history? 
 
 
 

Approximately how many minutes is a typical history lesson or period? 
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Part V: In what ways has participation in The West as U.S. influenced your understanding of history and your teaching? 
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APPENDIX G 
 
 

The West as U.S. 
Teacher Survey Data Tables  

Pre-Post Participation 
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Appendix G 
The West as U.S. 
Teacher Survey Data Tables Pre-Post Participation 
 
Table 1 
Use of Strategies/Materials Items 
 

Strategies/materials  
Never Rarely Sometimes Often A Lot 

Total  
(N=32) 

Percentage n Percentage  n Percentage n Percentage  n Percentage  n Mean 
Standard 
Deviation 

(H1) Biography  
—Pre-participation 13% (4) 28% (9) 44% (14) 16% (5) 0% (0) 2.6 (.9) 
—POST 6% (2) 16% (5) 44% (14) 22% (7) 13% (4) 3.2 (1.1) 
(H2) Collect oral histories  
—Pre-participation 38% (12) 41% (13) 19% (6) 3% (1) 0% (0) 1.9 (.8) 
—POST 19% (6) 56% (18) 19% (6) 6% (2) 0% (0) 2.1 (.8) 
(H3) Discussion to 
engage students 
—Pre-participation 

3% (1) 6% (2) 6% (2) 44% (14) 41% (13) 4.1 (1.0) 

—POST 3% (1) 0% (0) 9% (3) 34% (11) 53% (17) 4.3 (.9) 
(H4) Film or videotape      
—Pre-participation 13% (4) 19% (6) 44% (14) 25% (8) 0% (0) 2.8 (1.0) 
—POST 6% (2) 19% (6) 41% (13) 28% (9) 6% (2) 3.1 (1.0) 
(H5)Internet —Pre-
participation 3% (1) 19% (6) 34% (11) 34% (11) 9% (3) 3.3 (1.0) 
—POST 0% (0) 6% (2) 41% (13) 38% (12) 16% (5) 3.6 (.8) 
(H6) Lecture —Pre-
participation 3% (1) 19% (6) 38% (12) 25% (8) 16% (5) 3.3 (1.1) 
—POST 3% (1) 29% (9) 42% (13) 26% (8) 0% (0) 2.9 (.8) 
(H7) Literature         
—Pre-participation 9% (3) 31% (10) 16% (5) 28% (9) 16% (5) 3.1 (1.3) 
—POST 

3% (1) 16% (5) 38% (12) 28% (9) 16% (5) 3.4 (1.0) 
(H8) Museum 
artifacts/historical 
items—Pre-participation 

28% (9) 41% (13) 22% (7) 9% (3) 0% (0) 2.1 (.9) 

—POST 6% (2) 41% (13) 34% (11) 16% (5) 3% (1) 2.7 (.9) 
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Strategies/materials  
Never Rarely Sometimes Often A Lot 

Total  
(N=32) 

Percentage n Percentage  n Percentage n Percentage  n Percentage  n Mean 
Standard 
Deviation 

(H9) Pictorial materials      
— Pre-participation 3% (1) 16% (5) 38% (12) 34% (11) 9% (3) 3.3 (1.0) 
—POST 0% (0) 3% (1) 25% (8) 50% (16) 22% (7) 3.9 (.8) 
(H10) PowerPoint 
/multimedia pres.  
— Pre-participation 47% (15) 9% (3) 25% (8) 19% (6) 0% (0) 2.2 (1.2) 

—POST 13% (4) 16% (5) 34% (11) 34% (11) 3% (1) 3.0 (1.1) 
(H11) Primary 
documents…  
— Pre-participation 13% (4) 13% (4) 47% (15) 25% (8) 3% (1) 2.9 (1.0) 

—POST 3% (1) 0% (0) 38% (12) 50% (16) 9% (3) 3.6 (.8) 
(H12) Student research 
prim. & second sources        
— Pre-participation 
 

22% (7) 41% (13) 28% (9) 9% (3) 0% (0) 2.3 (.9) 

—POST 13% (4) 25% (8) 41% (13) 19% (6) 3% (1) 2.8 (1.0) 
(H13) Student conducted 
research …secondary 
sources only— Pre-
participation 

28% (9) 47% (15) 16% (5) 6% (2) 3% (1) 2.1 (1.0) 

—POST 19% (6) 34% (11) 28% (9) 16% (5) 3% (1) 2.5 (1.1) 
(H14) History related 
student research not 
involving production of a 
research paper           — 
Pre-participation 
 

25% (7) 11% (3) 39% (11) 25% (7) 0% (0) 2.6 (1.1) 

—POST 
 6% (2) 31% (10) 28% (9) 31% (10) 3% (1) 2.9 (1.0) 
(H15) Textbooks  
—Pre-participation  
 

13% (4) 28% (9) 19% (6) 28% (9) 13% (4) 3.0 (1.3) 

—POST 25% (8) 16% (5) 25% (8) 22% (7) 13% (4) 2.8 (1.4) 
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Strategies/materials  
Never Rarely Sometimes Often A Lot 

Total  
(N=32) 

Percentage n Percentage  n Percentage n Percentage  n Percentage  n Mean 
Standard 
Deviation 

(H16) Experiential 
learning … related to 
historical themes and 
content — Pre-
participation 
 

16% (5) 25% (8) 31% (10) 22% (7) 6% (2) 2.8 (1.2) 

—POST 6% (2) 28% (9) 31% (10) 31% (10) 3% (1) 3.0 (1.0) 
(H17) Other student 
presentations 
— Pre-participation 
 

22% (7) 31% (10) 41% (13) 6% (2) 0% (0) 2.3 (.9) 

—POST 9% (3) 19% (6) 44% (14) 28% (9) 0% (0) 2.9 (.9) 
(H18) Re-enactments/ 
role-play/simulations... 
— Pre-participation 48% (14) 28% (8) 14% (4) 7% (2) 3% (1) 1.9 (1.1) 

—POST 26% (8) 39% (12) 23% (7) 10% (3) 3% (1) 2.3 (1.1) 
(H19) Student developed 
posters or displays     — 
Pre-participation 
 

19% (6) 31% (10) 34% (11) 13% (4) 3% (1) 2.5 (1.0) 

—POST 13% (4) 28% (9) 28% (9) 22% (7) 9% (3) 2.9 (1.2) 
(H20) Timelines to 
explore/illustrate time or 
sequential order         — 
Pre-participation 
 

13% (4) 16% (5) 50% (16) 22% (7) 0% (0) 2.8 (.9) 

—POST 6% (2) 25% (8) 41% (13) 22% (7) 6% (2) 3.0 (1.0) 
(H21) Visits to museums/ 
historical sites            — 
Pre-participation 52% (16) 29% (9) 10% (3) 6% (2) 3% (1) 1.8 (1.1) 

—POST 28% (9) 28% (9) 31% (10) 13% (4) 0% (0) 2.3 (1.0) 
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Table  2 
Teacher Modeling of Historical Thinking 
Pre-Post Participation  
 

Modeled Practices of Historians  Never/Very Rarely 1-3 Times/Semester 1-3 Times/Month 
Every Other Class 

Period 
Almost Every 
History Class 

Total 
(N=32 Post, 22 Pre) 

Percentage n Percentage n Percentage n Percentage n Percentage n Mean 
Standard 
Deviation 

(R1) Arrive at different 
interpretations from a body of 
evidence.—Pre-participation  
 

14% (3) 18% (4) 59% (13) 9% (2) 0% (0) 2.6 (.8) 

—POST 6% (2) 6% (2) 44% (14) 38% (12) 6% (2) 3.3 (.9) 
(R3) Reason from historical 
documents, artifacts, etc.  
—Pre-participation 
 

14% (3) 23% (5) 32% (7) 27% (6) 5% (1) 2.9 (1.1) 

—POST 6% (2) 9% (3) 44% (14) 38% (12) 3% (1) 3.2 (.9) 
(R5) Make different 
interpretations of historic 
personalities.—Pre-participation  
 

18% (4) 14% (3) 36% (8) 32% (7) 0% (0) 2.8 (1.1) 

—POST 3% (1) 6% (2) 38% (12) 44% (14) 9% (3) 3.5 (.9) 
(R7) Combine human stories 
and primary documents to 
resolve conflicting information. 
—Pre-participation 
 

18% (4) 23% (5) 41% (9) 18% (4) 0% (0) 2.6 (1.0) 

—POST 6% (2) 19% (6) 47% (15) 22% (7) 6% (2) 3.0 (1.0) 
(R9) Develop “historical 
context” for the words and 
decisions of historical 
 figures.  
—Pre-participation 

14% (3) 27% (6) 23% (5) 32% (7) 5% (1) 2.9 (1.2) 

—POST 3% (1) 6% (2) 28% (9) 38% (12) 25% (8) 3.8 (1.0) 
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Table  3 
Student Engagement in Historical Thinking 
Pre-Post Participation  
 

Activities Never/Very Rarely 1-3 Times/Semester 1-3 Times/Month 
Every Other Class 

Period 
Almost Every 
History Class 

Total 
(N=23) 

Percentage n Percentage n Percentage n 
Percentag

e n Percentage  n Mean 
Standard 
Deviation 

(R2) Drawing 
conclusions based on 
historical evidence. —
Pre-participation 

9% (2) 18% (4) 27% (6) 41% (9) 5% (1) 3.1 (1.1) 

—POST 3% (1) 3% (1) 41% (13) 44% (14) 9% (3) 3.5 (.8) 
(R4) Interpreting 
history from historical 
documents or 
artifacts. —Pre-
participation 

18% (4) 23% (5) 45% (10) 9% (2) 5% (1) 2.6 (1.1) 

—POST 0% (0) 9% (3) 31% (10) 53% (17) 6% (2) 3.6 (.8) 
(R6) Using 
biographies or stories 
of historical figures to 
interpret history.  
—Pre-participation 

19% (4) 10% (2) 38% (8) 19% (4) 14% (3) 3.0 (1.3) 

—POST 6% (2) 16% (5) 41% (13) 22% (7) 16% (5) 3.3 (1.1) 
(R8) Taking a position 
based on their 
knowledge of a 
historical figure.  
—Pre-participation 

27% (6) 41% (9) 27% (6) 5% (1) 0% (0) 2.1 (.9) 

—POST 6% (2) 31% (10) 34% (11) 28% (9) 0% (0) 2.8 (.9) 
(R10) Analyzing and 
discussing selections 
from American 
founding documents. 
—Pre-participation 

23% (5) 18% (4) 50% (11) 9% (2) 0% (0) 2.5 (1.0) 

—POST 16% (5) 25% (8) 41% (13) 16% (5) 3% (1) 2.7 (1.0) 
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Table  4 
Teacher Self-Efficacy with History Pedagogy 
Pre-Post Participation  
 

Statements  
Strongly  
Disagree 

Moderately 
Disagree 

Slightly  
Disagree 

Slightly  
Agree 

Moderately  
Agree 

Strongly  
Agree 

Total 
(N=32) 

Percentage n Percentage  n Percentage  n Percentage  n Percentage  n Percentage  n Mean S.D. 
D1 I know of many 
exciting and effective 
ways to teach history.  
—Pre-participation 

3% (1) 6% (2) 9% (3) 28% (9) 41% (13) 13% (4) 4.3 (1.2) 

—POST 0% (0) 3% (1) 0% (0) 9% (3) 31% (10) 56% (18) 5.4 (.9) 
D3 I’m not very 
confident about how 
to use non-text-based 
strategies in teaching 
history. —Pre-
participation 

22% (7) 34% (11) 6% (2) 19% (6) 13% (4) 6% (2) 2.8 (1.6) 

—POST 61% (19) 13% (4) 10% (3) 13% (4) 0% (0) 3% (1) 1.9 (1.3) 
D2 I have a very good 
idea of how to use a 
variety of strategies 
and materials with 
students to teach 
history. 
—Pre-participation 

3% (1) 9% (3) 6% (2) 31% (10) 34% (11) 16% (5) 4.3 (1.3) 

—POST 0% (0) 3% (1) 3% (1) 13% (4) 34% (11) 47% (15) 5.2 (1.0) 
D6 I don’t know how to 
use many resources to 
build more successful 
learning experiences 
for students in history. 
—Pre-participation 

22% (7) 22% (7) 25% (8) 19% (6) 9% (3) 3% (1) 2.8 (1.4) 

—POST 63% (20) 25% (8) 9% (3) 3% (1) 0% (0) 0% (0) 1.5 (.8) 
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Table  5  
Personal Self-Efficacy as History Teacher 
Pre-Post Participation  
 

Statements  
Strongly  
Disagree 

Moderately 
Disagree 

Slightly  
Disagree 

Slightly  
Agree 

Moderately  
Agree 

Strongly  
Agree 

Total  
(N=32) 

Percentage  n Percentage  n Percentage  n Percentage  n Percentage  n Percentage  n Mean S.D. 
E1 I often help others by 
sharing strategies for 
teaching history.—Pre-
participation 

16% (5) 13% (4) 22% (7) 28% (9) 22% (7) 0% (0) 3.3 (1.4) 

—POST 
3% (1) 6% (2) 13% (4) 28% (9) 28% (9) 22% (7) 4.4 (1.3) 

E2 If I have questions 
when teaching history, I 
can answer them 
through colleagues or 
other resources. —Pre-
participation 

13% (4) 3% (1) 13% (4) 19% (6) 34% (11) 19% (6) 4.2 (1.6) 

—POST 
0% (0) 3% (1) 3% (1) 9% (3) 28% (9) 56% (18) 5.3 (1.0) 

E3 I don’t have much 
experience using 
different kinds of 
materials to teach 
history. —Pre-
participation 

31% (10) 19% (6) 22% (7) 16% (5) 9% (3) 3% (1) 2.6 (1.5) 

—POST 
63% (20) 22% (7) 0% (0) 9% (3) 6% (2) 0% (0) 1.7 (1.2) 

E5 I have a lot of 
knowledge of the central 
themes of American 
history. —Pre-
participation 

6% (2) 3% (1) 16% (5) 41% (13) 25% (8) 9% (3) 4.0 (1.2) 

—POST 
0% (0) 3% (1) 9% (3) 9% (3) 47% (15) 31% (10) 4.9 (1.0) 

E6 I’m very comfortable 
using primary sources 
in my teaching. —Pre-
participation 

9% (3) 0% (0) 19% (6) 22% (7) 28% (9) 22% (7) 4.3 (1.5) 

—POST 
0% (0) 0% (0) 3% (1) 13% (4) 25% (8) 59% (19) 5.4 (.8) 

E8 I’m uneasy in 
situations where I have 
to do something new 
with history materials. 
—Pre- 

28% (9) 25% (8) 19% (6) 22% (7) 6% (2) 0% (0) 2.5 (1.3) 

—POST 
58% (18) 29% (9) 3% (1) 6% (2) 3% (1) 0% (0) 1.7 (1.0) 
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Table  6 
Professional Support for Teaching History 
Pre-Post Participation  
 
Indicate how much 
you AGREE or 
DISAGREE with each 
of the following 
statements:  

Strongly  
Disagree 

Moderately  
Disagree 

Slightly  
Disagree 

Slightly  
Agree 

Moderately  
Agree 

Strongly  
Agree 

Total 
(N=32) 

Percentage  n Percentage  n Percentage  n Percentage  n Percentage  n Percentage  n Mean 
Standard 
Deviation  

G1 If I need help in 
teaching history, I 
usually find someone 
who can help me right 
away. —Pre-
participation 

13% (4) 9% (3) 22% (7) 28% (9) 13% (4) 16% (5) 3.7 (1.6) 

—POST 6% (2) 0% (0) 10% (3) 13% (4) 39% (12) 32% (10) 4.7 (1.4) 
G2 It’s difficult to 
improve my teaching 
skills in history 
because usually there 
is nobody available 
whom I’m comfortable 
asking for help. —Pre-
participation 

22% (7) 22% (7) 25% (8) 16% (5) 6% (2) 9% (3) 2.9 (1.6) 

—POST 50% (16) 38% (12) 9% (3) 0% (0) 0% (0) 3% (1) 1.7 (1.0) 
G3 Recent 
professional 
development activities 
have provided me with 
knowledge and skills I 
need to teach history 
effectively. —Pre-
participation 

13% (4) 3% (1) 6% (2) 28% (9) 34% (11) 16% (5) 4.2 (1.5) 

—POST 0% (0) 0% (0) 3% (1) 6% (2) 25% (8) 66% (21) 5.5 (.8) 
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Table  7 
Experience with Montana State Standards 
Pre-Post Participation  
 

Last semester, how often did 
you ENGAGE students in your 
history class(es) in the 
following activities…  

Never/Very Rarely 
1-3 

Times/Semester 1-3 Times/Month 
Every Other Class 

Period 
Almost Every 
History Class 

Total  
 

N 

Percentage n Percentage n Percentage n Percentage n Percentage n Mean 
Standard 
Deviation 

(SSS) Meet Montana Social 
Studies Standards  
—Pre-participation 

7% (2) 17% (5) 17% (5) 47% (14) 13% (4) 3.4 (1.1) 30 

—POST 3% (1) 3% (1) 3% (1) 58% (18) 32% (10) 4.1 (.9) 31 
(S4a Elem Only) Understand 
how the U.S. government was 
formed (including how the 
nation’s basic democratic 
principles were set forth in the 
Declaration of Independence 
and the Constitution).* 

0% (0) 33% (3) 33% (3) 33% (3) 0% (0) 3.0 (.9) 9 

—POST 0% (0) 4% (1) 0% (0) 58% (14) 38% (9) 4.3 (.7) 24 
(S4b)Understand how ordinary 
people have exemplified 
values and principles of 
American democracy. —Pre-
participation 

0% (0) 20% (4) 30% (6) 35% (7) 15% (3) 3.5 (1.0) 20 

—POST 0% (0) 6% (2) 9% (3) 47% (15) 38% (12) 4.2 (.8) 32 
(S4c) Understand how historic 
figures have exemplified 
values and principles of 
American democracy.—Pre-
participation 

0% (0) 15% (3) 25% (5) 50% (10) 10% (2) 3.6 (.9) 20 

—POST 0% (0) 3% (1) 3% (1) 56% (18) 38% (12) 4.3 (.7) 32 
(S4d) Understand events that 
celebrate and exemplify 
fundamental values and 
principles of American 
Democracy. —Pre-
participation 

0% (0) 20% (3) 20% (3) 47% (7) 13% (2) 3.5 (1.0) 15 

—POST 0% (0) 9% (1) 18% (2) 36% (4) 36% (4) 4.0 (1.0) 11 
 

*N is too small for comparisons. 
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Table 8 
Comparison of Means for Survey Sub-Scales on Histor y Skills and Knowledge 
for Matched Pre-Post Teacher Participant Surveys 
 

Subscale 1 
(survey items comprising scale) 

Pre-Participation  
Mean (S.D.) 

Post -Participation  
Mean (S.D.) 

Difference in 
Means 

Pre-Post 

N Sign ificance 2 Sig.  
(2-tailed) 

Effect 
Size3 

Strategies/materials Used to Teach History 
(Items H1-H21) 

21 items (1-5 range) 

2.7 (.5) 3.0 (.5) +.3 32 ** .001 
.62 

Med. 

Use of Key Project Strategies 
(Items H1,H5, H8, H9, H10,H11,H14,H16,H19,H20,H21) 
 11 items (1-5 range) 

2.6 (.6) 3.1 (.6) +.5 32 ** .000 .77 
Large 

Self-Efficacy with History Pedagogy 
(D1, D2, D3, D6) 

4 items (1-6 range) 

4.3 (1.0) 5.3 (.8) +1.0 32 ** .000 1.0 
Large 

Personal Self-Efficacy as History Teacher 
(E1-E3, E5,E6, E8) 

6 items (1-6 range) 

4.1 (.8) 5.6 (2.5) +1.5 32 ** .003 .75 
Large 

Professional Support for Teaching History 
(G1-G3) 

3 items (1-6 range) 

4.0 (1.2) 5.2 (.8) +1.2 32 ** .000 
1.1 

Very 
Large 

Experience with Related Montana Social Studies Standards 
(SSS, S4B, S4C, S4D) 

4 items (1-5 range) 

2.9 (2.4) 4.2 (.8) +1.3 31 ** .006 .68 
Med. 

Modeling Historical Reasoning 
(R1, R3, R5, R7, R9) 
 5 items (1-5 range) 

2.8 (.9) 3.2 (.8) +.4 22 ** .009 .46 
Med. 

Student Use of Historical Reasoning 
(R2, R4, R6, R8, R10) 
 5 items (1-5 range) 

2.6 (.7) 3.0 (.7) +.4 22 NS .059 .53 
Med. 

 

1 Subscale scores were derived from an average of items in the index, after reversing negatively worded items so that for all questions a higher rating indicates a more positive 

response. 
2 **Using the conventional level for rejecting the null hypothesis (p=.05). Calculated using matched pairs t test of significance. 
3  

 Effect size (used to indicate the magnitude of an obtained result or relationship) was calculated using Hedge’s g. Effect sizes are generally defined as small effect (>=.15 and 

<.40), medium effect (>=.40 and <.75), large effect (>=.75 and <1.10), very large effect (>=1.10 and <1.45), and huge effect (>1.45) (Thalheimer & Cook, 2002)
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Appendix H 
Mentor Teacher Survey Comments 2003-2010 
 

Linda 
Babcock  

Years teaching as of 2010:  10+    Gender:  F 
Grade level taught:  5   
 

11/6/2004 I believe the teaching of history has to be experiential, that a text is one of many reference 
materials, and that I want my students to feel passionate about history. I want them to be 
infected by that passion to learn more.  

2/2/2005 I usually get through the Revolutionary War - I try to make the experience hands on and out of 
the book - discovery based.  

6/6/2006  I have received much more information [through the grant].  I have a much deeper 
understanding of various epochs in American history.  I have a much broader repertoire of 
teaching strategies to use in the teaching of American history.  
 I love history.  I have a passion for it.  These two things will keep me sustaining the things 
I’ve learned through the TAH project.  

2/2/2007 At different times in the year, I focus on these strategies more or less - it really depends on the 
unit - so I am generalizing on this survey.  

6/11/2008 TAH has supported me greatly. It has given me exposure to historians and others who expand 
on the "big ideas" rather than the textbook. I have received great materials and learned 
strategies that help to make these materials come to life for my students.  

6/18/2010 [Ways in which participation influenced my understanding of history and teaching:] 
• Helping other teachers with social studies lessons. 
• MT History Teacher of the Year 2003 
• Bozeman Historical Excellence Award  from Bozeman Planning and Historic Preservation 

Office for history project. 
• Presented at NCHE National Conference, MEA & MCHE –units developed through TAH 
• Helped write curriculum for African American Art Show 
• Am planning a year sabbatical to write historical biographies centering around Yellowstone. 
• Continue, every year, to help my students write a 60 page book about Bozeman history. 
• Have created several Websites about Bozeman history.   
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Jolene Baldwin Years teaching as of 2010:   10+   Gender:  F 
Grade level taught:  3   
 

02/02/2003 Many of the concepts that are mentioned are very complex, and I do not know how to 
translate them into language that most of my third-graders would understand.  

6/25/2003 The knowledge I have acquired will be invaluable to my ability to present my students 
with a clearer picture of the past.  

2/2/2004 This colloquium has been the BEST professional development in American history I've 
ever had.  

 I feel better prepared to teach American history after this year. 6/25/2004 
2/2/2005 This is the period of history that I do very little with in my classroom, of the three time 

periods this training has covered.  
2/1/2006 The TAHG has been the BIGGEST and BEST experiences I have ever had in 

professional development!  
6/7/2006  The TAH grant provided me with a much stronger intellectual understanding of the 

periods we discussed and numerous ideas for how to share that information with my 
students using primary resources and other non-textbook sources. 
 I will continue to use the techniques and strategies I learned, as well as explore 
new resources now that I know where to look. 
 The most significant change I have made in my teaching has been in how I want 
my children to gain information and learn about history.  Now, I think of history as a 
process of discovery for them.  I still provide a framework for their learning, complete 
with snippets of lectures, but I want them to use primary sources and artifacts to excite 
their imagination.  I have learned to use more literature and student performance to 
interest and engage my students in history.   

6/12/2008 I always walk away feeling like I have a better understanding of the time period we are 
studying and by the end of the summer, I have new ideas for how/what I am going to 
"teach" my third graders next year. This year really helped me to recognize how much 
the "west" was shaped by events far from its geographical location.  

2/2009 I have borrowed materials from other Bozeman teachers over the years, and "pick their 
brains" on a regular basis.  

6/18/2010 Before TAH I used textbooks to teach history as a SMALL part of my social studies 
curriculum. Now I use history as the lens for teaching social studies in my classroom 
we utilize primary and secondary sources to investigate local history. We look at 
geography, economics, culture, etc. as it relates to the settlement of our areas. I try to 
help my students understand how the history of a place shaped its past and may 
shape its future. Due to my experiences with TAH I decided that it was important to be 
a part of the writing of our new social studies curriculum to help insure inclusion of 
history in the elementary grades. I intend to include teaching techniques and strategies 
in the district teacher guides that I first learned in TAH. The program has inspired in me 
a desire to disseminate what I have learned to others. 
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Pat Bauerle         Years teaching as of 2010: 10+   Gender:  F 
Grade level taught:   6   
 

01/28/2003 History has been "his story" until recently, in my opinion.  Inclusion of diverse 
perspectives can only enhance and give a truer perspective.  I am excited to be a 
participant in this grant. 

6/23/2003 I feel empowered by the methods of teaching I have experienced here.  It is dynamic 
and engaging.  Thanks!  

2/2/2004 The more exposure I have to these areas, the better I comprehend the impact, the 
events that led up-contributed to minor and major events in American history. 
Worldwide events' contributions/impact on this fledging country. I appreciate the new 
perspective.  

8/9/2004 TAHG has been a real source of learning in a variety of ways. I have learned and 
continue to gain new perspective about many aspects of American History. I 
appreciate the perspectives presented about more than the "founding fathers" and 
their grand plans.  

2/2/2005 I appreciate the exposure to methods and creativity of master teachers.  The thought 
involved with transferring practices, lessons, to my subject area is always fun and 
challenging.  Trying to include other sources while also instructing on how to read for 
content. I include text.   

7/1/2005 I believe that students need to be actively involved in learning American History. 
However, at times, it seems like the time needed to create these active learning 
situations is more than I can arrange for in my classes. 

2/2009 At times I consult with other teachers in the District about implementation of lessons 
in that I usually tweak or glean ideas to adapt to my instruction.  

  This project has enhanced my understanding of US History and my participation 
was the reason my administrators felt I could be an accurate and effective 1 year 
American History instructor. Such confidence instilled additional confidence in my own 
confidence. My ability to tie together events, relate people and place in a broader 
scope.  
 My ability to incorporate the Habits of the Mind as a foundation helps me to be 
more inclusive of a variety of events/perspectives and to make Ancient History of 
civilizations to American History to current events. Students are more able to see the 
relevance of history to their own future!  
 
I LOVE TAH.  
The facilitators, presenters, Jim, Bob, Danice, Phyllis, Kari and Elliot West were/are 
phenomenal!  
Thanks for the experiences! 6/18/2010 

7/9/2010 I hope the expression of how valuable the experience was for me, personally and 
professionally, is apparent. Meeting the variety of teachers from around the country, 
hearing them present their expertise, AND the professionalism of the whole TAH 
cohort…made the experience and learning phenomenal! THANKS!  
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Judy Brown 
McKenna       

Years teaching as of 2010: 4-6   Gender:  F 
Grade level taught:   6, 7, 8   
 

02/02/2007 I am a teacher librarian with a history degree. I have a strong desire to teach history in 
the classroom and/or to collaborate with classroom teachers in teaching history.  

6/12/2008 I am a librarian who is a wannabe Social Studies teacher because I have a history 
degree. TAH benefits my school, teachers, and me because it helps me realize what 
issues are important to the teachers. It helps me see the teaching strategies they are 
using so that I can support their teaching with resources and materials.  

2/2009 I have used the colloquiums and the West as US Wiki; also email.  
6/18/2010 History is life and all aspects of my teaching involve history. I incorporate the Habits of 

Mind into my teaching and try to get students to question and analyze issues. I use 
technology in order to teach history. For example, I am developing a unit for my Info 
Skills class using Google Docs, Google Spreadsheets, and Google Earth to map the 
flight of the Nez Perce. The essential question is, “Who was Chief Joseph and why is 
our school named after him?” There are ways to incorporate technology and prepare 
students as 21st Century learners by using this sad but exciting and fascinating story. 
My participation in The West as U.S. inspired my desire to help students learn this 
story, as well as any of the stories in history. The West as U.S. has helped me be a 
better teacher by providing ideas and teaching methods that engage and motivate 
students to learn the themes of American as well as ancient and world history. The 
West as U.S. has influenced my understanding of teachers and their needs from the 
standpoint of a librarian and collection development.  The West as U.S. was a 
remarkable gift for my teaching development and helped bring my life’s dream of being 
a historian to fruition.  
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Joseph Kusak Years teaching as of 2010:  4-6 Gender:  M 
Grade level taught:  11, 12 Course:  United States History 
 

02/01/2006 TAH is a great opportunity to engage in a professional development that is relevant and 
meaningful.  It would be helpful to have a website list of all the other participating TAH 
grants with lesson plans that have been created.  

2/2009 The Wiki is a great resource to connect and share ideas. I have gone online and viewed 
several projects and provided information and feedback.  I have shared my resources with 
other teachers in my building and shared with my student teacher.  

6/18/2010 [Ways in which participation influenced my understanding of history and teaching:] 
• District social studies CLT workshop. Gave feedback to curriculum maps. 
•  Department Curriculum development group helping to select new materials.  
• Student teacher mentor/ supervising teacher advocate and sharing of materials with 

MSU student.  
• Parent/teacher night: spoke of my work in the summer to describe my own love of 

subject.  
• Confidence in research online: special collections. I now know where to go!  
• Confidence in depth & breadth in classroom. I have much more confidence to venture 

out of the text.  
• Self-esteem as seeing myself as an historian because I have been able to connect 

themes and habits of the mind to each unit of study!  
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Marily 
McWilliams 

Years teaching as of 2010: 10+   Gender:  F 
Grade level taught:   8   
 

2/1/2003 I was a history major in college and mostly took American and British History classes 
and survey classes.  I had the opportunity to spend a semester on a study tour in the 
British Isles after graduation History, Literature, and Contemporary Culture. I have 
taught 3rd-6th and also 8th grade American History.  When I taught a 3-4-5th grade 
multi-age class I taught a big unit on Lewis & Clark & then took my whole class to 
Great Falls & Helena for 2 days to see the Lewis & Clark museum and other sites.  It 
was wonderful & the students were very motivated to learn knowing they were going 
to finish the unit with this trip.  I'm looking forward to broadening my understanding in 
this course.  

6/25/2003 It's very difficult to schedule trips to museums/sites in a 48 minute period.  
The seminar this summer has been great.  I feel like I have learned a great deal and 
will be a much more competent teacher this coming year - both content and methods.   

2/2/2004 I really enjoy gathering with other Social Studies teachers and really thinking on an 
adult level history. First time since college to really deepen my understanding. Great 
sessions - keep Elliott coming!  

6/25/2004 The grant has provided a wonderful opportunity to explore historical eras and themes 
with other teachers and it has provided great enrichment material for my teaching of 
American history to 8th graders. I have learned A LOT about the use of primary 
sources for effective teaching, and have also learned from watching historians and 
fellow teachers.  Please find another Elliott West to bring in for future sessions.  He 
was awesome and it was a privilege to learn from him.  

6/7/2006  I have expanded my repertoire of ways to teach history in a number of areas.  I 
have more ways to engage students with content ex. More storytelling, primary 
sources, group work, research projects.  I assess on more levels and am better at 
knowing how to help students learn.  I think I am more able to help students reach 
higher levels of understanding of history and see its relevance to their lives. 
 I will continue to use, refine, and expand the units and projects I developed 
during this project.  Knowing where to find primary sources and how to use them will 
continue to enrich my teaching.  Strong collaborative relationships have developed 
through this project and we will continue to share ideas and resources.  
 Although I was a history major in college and have taught at several levels upper 
elementary, preschool and now 8th grade, I had not had a chance for many years to 
“do history” with other adults.  The TAH program rekindled my excitement about 
learning and teaching history.  I think there have been two main benefits of this. 
 First, this grant has provided deep collaborative connections among history 
teachers in this district and also at MSU.  There are many people I would feel 
comfortable calling to share ideas with.  There are several I share with on a regular 
basis, and it has benefitted all of us and our students. 
 Second, I know my teaching has improved because I have learned more ways to 
present information to students, more ways to encourage them to be historians, and 
more ways to assess their learning.  Using primary source documents, artifacts, multi-
media presentation, field trips and speakers are some key methods that have been 
used with success.  Students do more active learning in my classes now where they 
do history and draw conclusions and present opinions and information.  They are 
more engaged and we work at a higher level. 
 It has been a great experience—one of the best things I’ve been involved in 
professionally.  

2/2/2007 After several years of TAH, I feel I have learned a great deal of content and also 
many techniques for teaching history. I feel much more confident and comfortable 
with both the content and techniques.  However, my implementation is still not where I 
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Marily 
McWilliams 

Years teaching as of 2010: 10+   Gender:  F 
Grade level taught:   8   
 
want it to be because of the day to day busyness, etc.  One small step at a time… 

6/12/2008 TAH has been the best overall professional development experience I have had. It 
has provided lots of content knowledge, increased my familiarity with a variety of 
teaching techniques, and facilitated development of projects I can use in my 
classroom. In addition, the collegiality which has developed is wonderful and helps to 
keep interest and energy up.    

2/2009 Shared documents, photos, websites, ideas for how to teach various lessons.  
Worked with Judy McKenna as our school librarian to develop unit resources and 
library lessons for research skills.  As a member of social studies curriculum 
leadership team, we have been rewriting district standards and coordinating with 
national and state standards. 

6/18/2010 [Ways in which participation influenced my understanding of history and teaching:] 
 Bozeman TAH grants have changed my understanding of history AND the way I 
teach. I have learned a lot of skills including using the NCHE Themes and Habits of 
Mind, finding and using primary sources of various types, identifying different points of 
view, identifying patterns in U.S. history, supporting an opinion about history, etc. 
Most of these were things I sort of knew how to do, but I feel much more comfortable 
doing them myself as I study history AND teaching and encouraging my students to 
do so.  
 This grant has reignited my own love of history, provided great content & 
resources, and provided a community of like-minded colleagues.  
 I now have more resources and ideas for teaching US history than I will ever be 
able to use! My teaching has changed as I have applied the techniques taught in TAH 
and my students have responded with enthusiasm. Documents, images, stories, 
connections, resources, research ideas, etc. have all been used.  
 I have participated in our Indian Education for All grant program as participant 
and then mentor and that has dovetailed well with TAH. I have also worked on our 
Social Studies Curriculum Leadership Team and used what I've learned in TAH to 
help write our new curriculum. Finally, I have shared a lot of materials, lessons, and 
resources with other teachers.  
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Mary Jo Segaar-
VandenBos 

Years teaching as of 2010: 10+    Gender:  F 
Grade level taught:  7, 8, 9    
 

2/1/2006 I feel that I have access to many ideas about teaching history - but don't always feel I 
have the time to plan and implement these.  

2/2/2007 What I truly appreciate about my connection to the TAH grant is the contacts I have 
made with other teachers and being exposed to new strategies, and information. 

6/12/2008 The TAH has enriched my understanding of teaching American/US History. It has 
given me resources and connections for learning and teaching about history. It has 
challenged me to rethink how to change, sometimes just a little at a time.  

2/2009 I do not teach in the same system as other participant.  However, I have borrowed 
resources from TAH participants and have sought their expertise in ordering 
materials.  

6/18/2010  There are several ways that participation in The West as US has influenced my 
understanding of history and teaching. I have gained greater knowledge of the 
Western presence in the development of the United States. I also have access to a 
wealth of resources about this time period. Looking at the development of the West--
and its impact on the U.S. as a whole--has definitely caused me to rethink the 
importance of this region.  
 In addition, I will be working with reviewing and possibly rewriting the social 
studies curriculum at my school. The knowledge and resources gained through TAH 
will definitely be a beneficial help in this process. 

7/9/2010 …it has had a significant impact on me and my teaching.  Some of that impact comes 
from the speakers and lecturers.  However, a significant part also comes from the 
other participants.  Being with people who really appreciate history -- and teaching 
history -- has been a great experience! 
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B. Derek Strahn Years teaching as of 2010: 7-9   Gender:  M 
Grade level taught:  11     Course:  AP American Studies 
 

02/01/2003 I have a Master's Degree in History from Montana State University-Bozeman, with an 
emphasis on the American West.  I served as City Historic Preservation Officer in 
Bozeman for nine years.  I have a strong interest in Native American issues, 
environmental and social history, architectural history and the late 19th and early 20th 
centuries generally.  This is my first year teaching at BHS, but I served as an adjunct 
prof. of American History at MSU-Bozeman for 2 years.  

6/24/2003 The program has been a great shot in the arm - both in Feb and this summer.  My 
head and notebook are filled with ideas for new lessons, creative activities, and 
questions for further research.  Very Well Done!  

6/25/2004 The Teaching American History grant has had a substantial impact on my approach 
to the study and teaching of history. I have essentially come to the conclusion that the 
BEST way to understand the past and make it a dynamic subject of inquiry, is to see it 
through many eyes and hear it through many voices.  The past is revitalized when 
multiple perspectives are encountered via primary source materials.  It becomes 
diverse, colorful, confrontational, and complex.  Ultimately, it becomes more 
interesting and relevant for students of history.  By making history multi-dimensional, 
by creating opportunities for students to interpret evidence, and come to their own 
conclusions, we not only enliven a sometimes dull subject, we develop in our students 
the skills necessary to think critically and become active, thoughtful, participants in 
our democratic society.  

2/2/2005 This year, for the first time, I am teaching Advanced Placement U.S. History and A.P. 
American Studies, which is team taught with a teacher from the English department. 
The latter class, in particular, has reinforced for me the importance of an 
interdisciplinary approach to history.  To have the luxury of integrating literature, art, 
architecture, music, etc. is incredibly rewarding.  Students are developing a far more 
complex and rich understanding of America’s past, thanks to this innovative 
approach.  

2/1/2006 More and more I am using story and historical narrative to hook students and facilitate 
recollection.  

6/27/2006  he TAH grant has exposed me to a diverse range of teaching styles and 
strategies—some of which are more advanced, others of which are more basic.  All 
have applications to teaching a variety of ages and ability levels. 
 I have just begun participating in TAH II, which is equally useful and engaging.  I 
have regularly taken the associated history 580 classes, which allow for more 
advanced application of TAH subject matter.  I am also interested in organizing a 
state chapter of the NCHE and have been asked to help write a third TAH proposal.  
 The TAH project is, without question, the most beneficial professional 
development experience that I have ever participated in.  After each TAH gathering I 
found my content area knowledge enhanced, my “bag” of teaching tricks and 
strategies overflowing, and my professional relationships with others in the Bozeman 
School District significantly strengthened.  The texts, primary sources, and other 
teaching resources provided through the program were generally useful and 
engaging, and virtually all of the lesson ideas presented, offered some thought-
provoking idea, activities, or new approaches.  One of the most valuable aspects of 
the TAH program was having the luxury of 1 watching and learning from master 
teachers like Elliot West, James Percocco, and Chris Sink and 2 having time to think 
about teaching history, and 3 having the time to share new ideas with others willing to 
embrace the creative process of teaching.  The most significant way that I have 
changed my teaching and thinking about American history is in coming to better 
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B. Derek Strahn Years teaching as of 2010: 7-9   Gender:  M 
Grade level taught:  11     Course:  AP American Studies 
 
understand the importance of utilizing primary sources within the classroom to 
develop a complex, multi-dimensional and compelling story of America’s past. 
 

2/2/2007 Several helpful ideas have come out of this session…thank you!  
7/2/2008 As a young teacher who loves history and is especially interested in improving my 

history teaching skills, I have found TAH to be a Godsend. I have participated in 
various TAH programs every year that I have taught high school.  

2/2009 I am in email contact with several TAH participants and on occasion have shared 
information mostly primary source materials such as art, music, and other documents 
with teachers from other communities and within Bozeman.  

6/18/2010 The West as US has dramatically impacted my understanding of US History teaching 
methods, and overall professional development/involvement as a teacher. The 
following are some of the ways in which this program has had a positive influence: 1. 
Incorporation of Habits of Mind into classes; 2. Regular usage of primary source 
materials to promote critical thinking and encourage students to practice the "are of 
doing history"; 3. Members of Social Studies Curriculum Leadership team which has 
developed detailed, standards-based curriculum for US History; 4. Regularly sharing 
ideas and resources with other teachers; and 6. 2010 Gilder Lehrman Montana 
History Teacher of the Year.  
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Peter Strand       Years teaching as of 2010: 20   Gender:  M 
Grade level taught:  4&5    

2/3/2003 As I teach young children, I've had almost no professional development experience in 
American History.  I am drawn away from textbooks and into meaningful learning, however.  
I enjoy making learning as connected to real life as possible.  

6/11/2003 Before this grant my knowledge of history was absolutely shallow.  Now I feel stuffed with 
knowledge and teaching possibility.  

7/1/2005 Again, I want to express how essential I think it is that we pull the Bozeman School 
District's into this program, especially at the curriculum writing and materials purchasing 
level. It will be extremely frustrating to me to see the district continue down the same road 
it has been on despite all we’ve had the opportunity to gain here.  Yet my sense is that this 
will happen. 

2/1/2006 There isn't enough time given the outrageous demands of the district and curriculum to put 
as much effort into my teaching w/history and elsewhere as I would like. Also, I wish our 
district would be more supportive of this very valuable approach to professional 
development.  

6/9/2006  [I have gained] 1 enough content to give me the necessary background to start me in 
developing lessons/units, and 2 lots and lots of resources online and other that serve as 
supports. 
 [I will sustain my work through] 1 communication with others here and elsewhere 2 
getting active at the district level, and 3 first and foremost: in the improvement of my own 
teaching.  
 The biggest change for me since starting up with the TAH project relates to 
empowerment.  Since moving to Bozeman, virtually every inservice the district has asked 
me and others to attend has been organized around handing out and mandating a 
structured, manual-orchestrated program.  Rather than give professional development, we 
are told to get busy following a specific set of directions. 
 But the real teaching, the professional kind, the kind that puts me in the driver’s seat 
through connecting me with research findings and offering access to a smorgasbord of 
best practice possibilities, has been discouraged though not openly.  Using my own mind 
as a teacher is frowned upon. Developing my own solutions to educational challenges is 
looked at askew by school/district culture as “different” not because what I do is all that odd 
really, but rather because I use my own head as a teacher. 
 TAH has openly and actively nurtured and supported this very professional kind of 
teaching.  

2/2/2007 I have found these TAH programs to be tremendously educational, enriching, empowering, 
and professionally nurturing/respectful - not just in history, but across the board.  

6/12/2008 1. Nurturing professionalism 2. Content 3. Nurturing creativity  
6/18/2010 [Ways in which participation influenced my understanding of history and teaching:] 

 To begin with, participation in this program has provided me with and stabilized my 
backbone of understanding and information; so I have a map in my mind of where I can go 
with my students as a guide. This is true regarding a number of eras. This content learning 
is what has most helped me to improve as a teacher of history.   
 In terms of what I do in the classroom, I now use primary documents far more, 
simulations beyond what I did earlier and a richer approach to using biography. All that I do 
is more meaningful and more relevant to my students.  
 Beyond my classroom & students, I have been an active/vocal member of Bozeman's 
Curriculum Leadership Team for Social Studies. I am tremendously proud that, due much 
to my lobbying/arguing/explaining/advocating, the elementary portion of my district will 
NOT be using a textbook in the coming years. Rather they will be using real literature and 
primary documents. And teachers in the district who responded initially with fear are now 
enthusiastic after in-service.  
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Evelyn Ybarra Years teaching as of 2010: 10+   Gender:  F 
Grade level taught:   1&2    
 

6/24/2003 I know where to go for resources.  I need to practice finding documents, pictures, etc.  
retrieving and copying information.  A list of names and #'s of my peers, to use as a 
resource.  I would like to use primary sources that will lead to discussions.     

2/2/2004 I am currently synthesizing the material and making it age appropriate for five to 6-year olds. 
6/25/2004 Being at the beginning of a history curriculum, I was uncertain where to start. My peers have 

allowed me to experience the sequence of history, taught in our schools. I was able to filter 
out the skills needed for a student to begin to understand the more complex concepts. 

11/6/2004 I have been given enough resources and knowledge to create my own history curriculum for 
my Kinders and first graders.  

2/2/2005 For my age group, a sense of history is appropriate. Use of timelines, purpose, and function 
of things of the past. Creating interest and a general understanding of the past. 

7/1/2005 Great content! Wonderful speakers. I loved Dennis! Bring him back. I enjoy listening and 
learning from our local university professors. 

2/1/2006 Bringing a sense of history to young children is exciting! Children love stories and artifacts. 
They enjoy playing with artifacts. 

6/6/2006  I had very little exposure to history, except in high school.  I taught totally by text book.  
I couldn’t make a connection to a timeline or date, if my life depended on it.  I desperately 
needed background information and a sequence of events.  I was totally uneducated on 
how to access primary sources or that they could be important to my teaching.  
 This has changed since the TAHG program.  I am enthusiastic about all my new-found 
information.  I have found a collective of friends who support and promote my work.  History 
is exciting and can be enjoyed by any age.  I now make lessons and units to entertain and 
inform my audience, about past events.  I am not afraid to use primary sources, or share 
with others.  I still am afraid to fly, but that is a different issue.  I have grown as a teacher 
and a historian.  I will continue to develop little historians out of our youth, even if they are 
only 5 & 6. 

2/2/2007 The more information I am given, the more I synthesize, reflect, and educate my grade 
level. My mission is to stimulate a love for history through biographies, artifacts, and gossip.  

6/12/2008 My content has increased tremendously. More important, my understanding of how to 
acquire more content knowledge, digest and delivery to another group is invaluable. My 
teaching of history may never end.  

2/2009 We were able to share projects.  I stole or borrowed great ideas and tweaked them for my 
purposes.  I found many new topics of interest. 

6/18/2010 I have taken a role of leadership. I am helping to develop a history strand for k-2. I am 
instructing and sharing strategies of how and what to teach young students about history. I 
am now serving on the NCHE board of trustees. I present frequently at conferences. Thank 
you for all you have offered. 
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Appendix I 
Student Questionnaire for History Class 
 
Part I. This questionnaire was developed in collaboration Education Northwest.  Your individual answers 

will help improve history classes in the region.  Thank you in advance, for giving these questions your 

careful consideration. 
 

What is your gender?   Male  Female 

Name of this class: _________________________________________________________________ 

Your Grade Level    6  7  8  9  10  11  12 

What is your ethnicity? (Please check all that apply.) 

 Alaskan Native/Native 

American 

 Black/African American  White/Caucasian 

 Asian/Pacific 

Islander 

 Latino/Hispanic  Other (please specify): 

____________________________ 

What was your final grade in history class last term or semester? 

 A  B  C  D  Did not pass 

Part II: Please circle the number that shows how you really feel about the following statements. 

 
Strongly 

Disagree  
Disagree 

Somewhat 

Disagree  

Somewhat 

Agree  
Agree 

Strongly 

Agree 

1. I enjoy learning history. 1 2 3 4 5 6 

2. History is one of my best classes. 1 2 3 4 5 6 

3. I can handle complex historical analysis 

in history class. 
1 2 3 4 5 6 

4. I could explain history we studied this 

year, to friends or family members. 
1 2 3 4 5 6 

5. I can get good grades in history. 1 2 3 4 5 6 

6. I will need a good understanding of 

history for my future work. 
1 2 3 4 5 6 

7. History is a worthwhile, important 

subject. 
1 2 3 4 5 6 

8. I would choose to take an extra history 

class if I could. 
1 2 3 4 5 6 
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Strongly 

Disagree  
Disagree  

Somewhat 

Disagree 

Somewhat 

Agree 
Agree  

Strongly 

Agree 

9. Understanding history will help me be a 

better community member. 
1 2 3 4 5 6 

10. In history class I have learned to 

compare/contrast different views. 
1 2 3 4 5 6 

11. I know how to analyze documents to 

help me understand history. 
1 2 3 4 5 6 

12. I know I could discuss historical 

documents with a history expert. 
1 2 3 4 5 6 

13. I have studied history through the 

experiences of diverse people with a variety 

of perspectives. 

1 2 3 4 5 6 

14. I often see the connection between 

history and current events today. 
1 2 3 4 5 6 

15. It’s fun to discuss historic events. 1 2 3 4 5 6 

16. Thanks to history class, I’m better at 

making a convincing argument. 
1 2 3 4 5 6 

17. We almost always use primary sources 

in history class (maps, journals from the 

time period, speeches, photos, etc.) 

1 2 3 4 5 6 

Part III: Because of your history class this year, how SKILLED are you in each area? 

 
Not At All 

Skilled 

Slightly 

Skilled 

Moderately 

Skilled 
Skilled 

Very 

Skilled 

18. Analyzing historic photos/artwork 1 2 3 4 5 

19. Analyzing historic documents, songs, 

cartoons, or posters 
1 2 3 4 5 

20. Using maps, graphs, or charts 1 2 3 4 5 

21. Evaluating historic evidence 1 2 3 4 5 

22. Evaluating electronic resources for bias. 1 2 3 4 5 

23. Drawing conclusions from historic 

documents. 
1 2 3 4 5 

24. Making a convincing argument based on 

evidence 
1 2 3 4 5 

25. Making a presentation in class 1 2 3 4 5 

26. Expressing myself in writing 1 2 3 4 5 
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Percentage Distributions of Spring 2010 Responses on  
Each Item of the History Attitude Scale 

For Students with a West as U.S. Teacher  
and Comparison Group 
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Appendix J 
Percentage Distributions of Spring 2010 Responses o n Each Item of the History Attitude Scale 
For Students with a West as U.S. teacher and Comparison Group 

 
Table 1 
Percentage Distribution of Student Responses on the  History Attitude Scale by Group 1 
 

Item  Percentage Average*  (SD) N 

Strongly 
Disagree Disagree Somewhat 

Disagree 
Somewhat 

Agree Agree Strongly 
Agree 

1. I enjoy learning history.          

  W. as U.S. Students 5% 4% 6% 27% 42% 16% 4.4 (1.2) 277 
Comparison Students  4% 7% 12% 32% 31% 15% 4.2 (1.3) 773 

2. History is one of my best classes..          

  W. as U.S. Students 4% 7% 14% 39% 24% 14% 4.1 (1.2) 274 
Comparison Students  6% 11% 11% 26% 29% 19% 4.2 (1.4) 771 

3. I can handle complex historical analysis in 

history class. 

       
 

 

  W. as U.S. Students 1% 8% 16% 35% 27% 13% 4.2 (1.2) 274 
Comparison Students  6% 12% 16% 31% 25% 10% 3.9 (1.4) 771 

4. I could explain history we studied this year, to 

friends or family members. 

         

  W. as U.S. Students 3% 2% 8% 26% 39% 23% 4.7 (1.1) 276 
Comparison Students  5% 6% 10% 29% 32% 18% 4.3 (1.3) 768 

5. I can get good grades in history.          

  W. as U.S. Students 1% 3% 1% 9% 42% 44% 5.2 (1.0) 276 
Comparison Students  2% 2% 5% 14% 35% 42% 5.0 (1.1) 772 

* The higher the average, the more agreement with the statement. 

 

                                                           
1 Data are from the spring assessment for both groups. 

Students in comparison group were in middle school history classes with teachers not involved in a Teaching American History project. 

Students in treatment group were in Bozeman middle school grades with a West as U.S. teacher. 
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Table 1   (continued) 
Percentage Distribution of Student Responses on the  History Attitude Scale by Group  

 
Item  Percentage Average*  (SD) N 

Strongly 
Disagree Disagree Somewhat 

Disagree 
Somewhat 

Agree Agree Strongly 
Agree 

6. I will need a good understanding of history for 

my future work. 

       
 

 

  W. as U.S. Students 5% 9% 16% 29% 28% 12% 4.0 (1.3) 272 
Comparison Students  7% 11% 19% 34% 18% 10% 3.8 (1.4) 768 

7. History is a worthwhile, important subject.          

  W. as U.S. Students 4% 3% 8% 21% 40% 24% 4.6 (1.3) 277 
Comparison Students  5% 4% 11% 30% 31% 19% 4.3 (1.3) 769 

8. I would choose to take an extra history class if I 

could. 

       
 

 

  W. as U.S. Students 14% 18% 19% 27% 14% 8% 3.3 (1.5) 277 
Comparison Students  19% 22% 18% 22% 11% 9% 3.1 (1.6) 769 

9. Understanding history will help me be a better 

community member. 

         

  W. as U.S. Students 3% 5% 13% 39% 31% 9% 4.2 (1.1) 276 
Comparison Students  5% 9% 17% 39% 22% 8% 3.9 (1.2) 773 

10. In history class I have learned to 

compare/contrast different views. 

       
 

 

  W. as U.S. Students 3% 3% 5% 24% 47% 18% 4.6 (1.1) 276 
Comparison Students  4% 4% 10% 29% 39% 13% 4.4 (1.2) 771 

11. I know how to analyze documents to help me 

understand history. 

       
 

 

W. as U.S. Students 2% 6% 11% 32% 37% 11% 4.3 (1.1) 274 
Comparison Students  4% 7% 11% 36% 32% 11% 4.1 (1.2) 771 

12. I know I could discuss historical documents 

with a history expert. 

       
 

 

W. as U.S. Students 6% 16% 17% 35% 17% 8% 3.7 (1.3) 276 
Comparison Students  11% 14% 20% 29% 18% 8% 3.5 (1.4) 771 

* The higher the average, the more agreement with the statement. 
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Table 1 (continued) 
Percentage Distribution of Student Responses on the  History Attitude Scale by Group  

 
Item  Percentage Average*  (SD) N 

Strongly 
Disagree Disagree Somewhat 

Disagree 
Somewhat 

Agree Agree Strongly 
Agree 

13. I have studied history through the experiences 

of diverse people with a variety of perspectives. 

       
 

 

W. as U.S. Students 4% 7% 13% 28% 37% 10% 4.2 (1.2) 274 
Comparison Students  5% 10% 16% 31% 29% 10% 4.0 (1.3) 768 

14. I often see the connection between history and 

current events today. 

       
 

 

  W. as U.S. Students 2% 5% 4% 19% 44% 26% 4.8 (1.2) 276 
Comparison Students  3% 5% 8% 26% 38% 20% 4.5 (1.3) 765 

15. It’s fun to discuss historic events.          

  W. as U.S. Students 7% 9% 12% 29% 26% 18% 4.1 (1.4) 276 
Comparison Students  8% 9% 13% 29% 25% 17% 4.0 (1.5) 771 

16. Thanks to history class, I’m better at making a 

convincing argument. 

         

  W. as U.S. Students 6% 4% 9% 28% 30% 23% 4.4 (1.4) 276 
Comparison Students  7% 8% 17% 29% 26% 14% 4.0 (1.4) 771 

17. We almost always use primary sources in 

history class (maps, journals from the time period, 

speeches, photos, etc.) 

       

 

 

  W. as U.S. Students 3% 3% 9% 22% 38% 25% 4.7 (1.2) 276 
Comparison Students  4% 7% 12% 26% 31% 19% 4.3 (1.3) 768 

* The higher the average, the more agreement with the statement. 
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Table 2 
Percentage Distribution of Student Responses on Ski lls of the History Scale by Group 

 

Item  Percentage  Average * (SD) N 
Not at All 

Skilled 
Slightly 
Skilled 

Moderately 
Skilled Skilled Very 

Skilled 
18. Analyzing historic photos/artwork.         

W. as U.S. Students 5% 17% 42% 31% 5% 3.1 (.9) 275 
Comparison Students  9% 18% 38% 26% 10% 3.1 (1.1) 770 

19. Analyzing historic documents, songs, cartoons, or posters         

  W. as U.S. Students 7% 14% 37% 33% 9% 3.2 (1.0) 275 
Comparison Students  7% 17% 34% 29% 14% 3.3 (1.1) 769 

20. Using maps, graphs, or charts         

  W. as U.S. Students 3% 7% 26% 43% 22% 3.7 (1.0) 274 
Comparison Students  4% 11% 24% 41% 20% 3.6 (1.1) 766 

21. Evaluating historic evidence         

  W. as U.S. Students 4% 13% 35% 34% 13% 3.4 (1.0) 273 
Comparison Students  7% 17% 32% 34% 11% 3.2 (1.1) 767 

22. Evaluating electronic resources for bias.         

  W. as U.S. Students 7% 15% 32% 34% 12% 3.3 (1.1) 274 
Comparison Students  8% 19% 33% 28% 13% 3.2 (1.1) 767 

23. Drawing conclusions from historic documents.         

W. as U.S. Students 4% 16% 31% 37% 12% 3.4 (1.0) 273 
Comparison Students  7% 16% 31% 32% 14% 3.3 (1.1) 765 

24. Making a convincing argument based on evidence         

W. as U.S. Students 3% 11% 26% 33% 27% 3.7 (1.1) 275 
Comparison Students  7% 13% 29% 30% 21% 3.5 (1.2) 764 

25. Making a presentation in class         

W. as U.S. Students 4% 8% 20% 43% 25% 3.8 (1.0) 274 
Comparison Students  8% 13% 27% 30% 22% 3.5 (1.2) 764 

26. Expressing myself in writing         

W. as U.S. Students 6% 11% 19% 33% 31% 3.7 (1.2) 268 
Comparison Students  9% 16% 24% 28% 23% 3.4 (1.2) 764 

*The higher the average, the more agreement with the statement. 
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Table 3 
Subscale Means for Both Groups 

 
 Subscales and Groups 

N Mean Std. Deviation 

Std. Error 

Mean 

Attitudes toward History 

 

BZN West as U.S. Group 277 4.3 .9 .05704 

NON TAH Group 773 4.1 1.1 .03804 

Relevancy of History BZN West as U.S. Group 277 4.4 1.0 .05915 

NON TAH Group 773 4.1 1.0 .03760 

Personal Experience with 

History 

BZN West as U.S. Group 276 4.4 .9 .05144 

NON TAH Group 773 4.2 1.0 .03470 

Personal Self Efficacy as 

a Historian 

BZN West as U.S. Group 277 4.2 1.1 .06333 

NON TAH Group 773 4.0 1.1 .04070 

Attitudes toward History Subscale 
  1. I enjoy learning history. 
  2.  History is one of my best classes. 
  3. I can handle complex historical analysis in history class. 
  5. I can get good grades in history. 
  8. I would choose to take an extra history class if I could. 

 
Relevancy of History 

  6. I will need a good understanding of history for my future work. 
  7.  History is a worthwhile, important subject. 
  9. Understanding history will help me be a better community member. 
14.  I often see the connection between history and current events today. 

 
Personal Experience with History 

10. In history class I have learned to compare/contrast different views. 
11. I know how to analyze documents to help me understand history. 
13. I have studied history through the experiences of diverse people with a variety of perspectives. 
17. We almost always use primary sources in history class (maps, journals from the time period, speeches, photos, etc.) 

 
Personal Self Efficacy as a Historian 

  4. I could explain history we studied this year, to friends or family members. 
12. I know I could discuss historical documents with a history expert. 
15.  It’s fun to discuss historic events. 
16. Thanks to history class, I’m better at making a convincing argument
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